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BETWEEN THE LinEs

LETTERs

Ask the right questions

Women in Congress
the summer Wheaton Quarterly had a 
terrific article about two of our alumnae 
who are running for the U.S. house of 
Representatives—Paloma Capanna in new 
York and Diane Farrell in Connecticut. I 
have a very strong commitment to Wheaton 
and want to support women who want to 
make a difference. I’m going to support 
these women with a donation; will you join 
me? I’m very proud of our college and the 
well-educated people Wheaton is produc-
ing; Diane and Paloma are great examples. 
We can help them get elected.

—June “Barbie” Bigelow Peterson ’49
[editor’s note: Paloma Capanna withdrew 
from her Congressional race in July.]

Embracing, celebrating right now
While reading the summer 2006 Wheaton 
Quarterly, I was drawn to “embrace the 
Past, Celebrate the Future,” in which the 
alumnae/i Board of Directors write that it 
is time to embrace Wheaton’s new identity 
and heal the past. Since I was one of those 
alums who at the time opposed the college 
going coed, I’d like to share my story with 
you of how I have come to understand why 
I reacted the way I did and how I am now 
able to see Wheaton and myself through a 
different lens. 

When I entered Wheaton in the fall of 
1951, I brought with me zero learning 
skills. I also brought very little confidence 
and interest in learning. I went to college 
because my parents, school and communi-
ty expected me to. Going to college, rather, 
seemed essential only to my immediate 
self-esteem and self-respect. It did not feel 
vital to my future as I envisioned it.

at the time my vision did not involve a 
career or profession, but getting married 
and raising a family. the movies, the media 
and all the women’s magazines portrayed 
“successful” women in these roles. My role 
models at Wheaton were upperclassmen 
who came home from a weekend either 
with a fraternity pin or with an engagement 
ring. I saw this as being successful. 

Correction
the summer Field Report story “Sink or swim” 
was written by Scott Dietz.

Continued on page 61

Wouldn’t you know it. no sooner did the 
summer Quarterly arrive in our mailboxes 
when I learned that another Wheaton 
alumna is running for Congress.

Phyllis hendler Busansky ’59 has a 
simple motto: “You can’t sit back and let 
things happen.” throughout her career in 
public service—from hillsborough County 
(Florida) commissioner to the first execu-
tive director of Florida’s welfare-to-work 
agency under governors Lawton Chiles 
and Jeb Bush—Busansky has been making 
things happen in big ways. She’s made a 
career out of cutting through government 
red tape to work for aging services, afford-
able healthcare, juvenile justice reform, 
veteran’s services and economic develop-
ment. her work for people in and around 
tampa has been recognized numerous 
times, including with an “Innovations 
in american Government” award from 
the Ford Foundation/harvard’s Kennedy 
School of Government. She was named 
“Public official of the Year” in 1995 by 
Governing magazine.

as the Democratic candidate for 
Congress in Florida’s heavily Republican 
9th District, Busansky knows she has some 
hard work ahead. the incumbent, Rep. 
Michael Bilirakis, will retire at the end of 

Phyllis Busansky ’59 and former U.S. Senator Max Cleland at the Florida State Democratic Convention. 

his 12th term this year, and his son Gus 
hopes to fill the seat. Busansky says she’s 
never thought very highly of dynasties, and 
believes that if a small group of people sets 
out to make change, it can happen.

“I majored in english and creative writ-
ing at Wheaton,” Busansky said. “I never 
thought about politics then. But I’ve always 
believed that a liberal arts education re-
quires you to ask the right questions. that’s 
what I’m doing today.”

 • • •
today at Wheaton, we’re asking some 
questions, too. the most important one re-
gards how we can make higher education 
more affordable for students and families. 
In the last academic year, Massachusetts 
families and students borrowed more than 
$1.8 billion to pay for higher education. 
although approximately 60 percent of 
Wheaton students receive some form of 
financial aid, some can graduate with as 
much as $80,000 of college debt. I can’t 
imagine embarking on a career with that 
level of burden. throughout this issue of 
the Quarterly, you’ll read about some of 
the people dealing with college debt and 
some of the ways Wheaton is addressing 
this national crisis. Q

—Jayne M. Iafrate
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CONVERGENCE
By Ronald a. CRutCheR, PResident

K
ei

th
 n

o
rd

st
ro

m

Our shared inheritance 
one of history’s most important scientists, 
Sir Isaac newton, not only discovered 
the laws of gravity, but also formulated 
the perfect description for higher educa-
tion. We stand on the accomplishments 
of those who have come before us. every 
student learns not only from his or her 
professors, but also from the countless 
teachers, scholars, scientists, authors and 
performers on whose work both faculty 
members and students depend. at its most 
elemental level, education represents the 
passing of humanity’s most precious asset, 
knowledge, from one generation to the 
next. and this transfer is financial as well 
as intellectual.

the United States’ system of higher 
education, widely considered the world’s 
best, depends upon each generation to 
help the next. tuition does not cover 
the actual cost of education at Wheaton 
or any other college. Public institutions 
make up the difference through support 
from state taxpayers; private colleges 
depend upon support from individuals, 
foundations and corporations. and that 
support is critical.

the comprehensive fee at Wheaton this 
year is $42,880, a considerable sum. But 
the actual cost of providing a Wheaton 
education per student will run $55,600. 

the $12,720 general subsidy that every 
student receives underscores the extent 
to which a Wheaton education repre-
sents a shared investment. the support of 
alumnae/i, parents and friends, through 
annual gifts and endowed funds, makes 
it possible for the college to invest in the 
programs and resources that make a dif-
ference for our students. and this subsidy 
does not even take into account financial 
aid that Wheaton offers to students and 
their families. the average financial aid 
grant from the college was nearly $14,000 
last year.

It’s only natural to wonder why a col-
lege education is so costly. the economist 
Ronald ehrenberg puts his finger on one 
of the main reasons when he points out 
that corporations have increased profit-
ability over the past two decades by 

using technology to improve productivity. 
Wheaton and other small private liberal 
arts colleges cannot follow this route. 
technology will not increase the number 
of students a faculty member can men-
tor, or a staff member can advise. that 
personal attention is the foundation of 
Wheaton’s educational program. 

Wheaton’s budget reflects the labor- 
intensive nature of the liberal arts cur-
riculum it offers: more than 50 percent 
of the institution’s expenditures support 
the salary and benefits of the people 
who provide services to students. the 
second-largest expenditure, financial aid, 
accounts for nearly 30 percent more of 
the budget. the remaining 20 percent of 
Wheaton’s annual expenses cover books 
and scientific equipment, access to online 
data, visiting lecturers, campus heating 
and cooling expenses, maintenance of the 
campus, residential dining and the myriad 
other aspects of running a college. 

I am certain that colleges can learn 
useful lessons from the for-profit world, 
such as the importance of forging strategic 
partnerships. Wheaton saves consider-
able resources through an alliance with 

a dozen other Boston-area universities in 
purchasing services of all types, including 
internal auditing of management practices 
and risk management. We also are pursu-
ing partnerships with several corporations 
that are interested in programs at the 
college. But the business model is a less 
than perfect fit for higher education. Who 
ever heard of a corporation charging less 
for its products or services than they cost? 
there is no bottom-line financial gain in 
such a strategy. Colleges define profit very 
differently.

the return on an investment in Wheaton 
lies in the intellectual, personal and social 
development of our students. the college 
provides a highly personalized education 
that prepares graduates to live purpose-
ful lives, be engaged in their communi-
ties, be scientifically and technologically 
literate, and act effectively to promote 
change. Based on the evidence we have 
now—the accomplishments of our stu-
dents and alumnae/i and recent studies 
conducted by scholars—Wheaton delivers 
on its promise exceedingly well. and that 
testifies to the generosity of the entire 
Wheaton community in passing on our 
intellectual and financial capital to a new 
generation. Sir Isaac newton would, I’m 
sure, approve. Q

 “If I have seen further, it is by 

standing on the shoulders of giants.” 
—SIR ISaaC neWton (FeB. 16, 1676)
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AROUND THE DiMPLE

Speaker Cokie Roberts urges 
Wheaton graduates to respect  
and participate in government
Journalist and author Cokie Roberts told the 385 members of Wheaton’s Class of 2006 that 

while it might be popular to denigrate and disrespect the government, it is a dangerous senti-

ment because government binds us together as a nation.

“We have no nationhood except our government,” said Roberts, the award-winning senior 

news analyst for national Public Radio (nPR) and political commentator for aBC news. “We 

have no common ethnicity, race, history, religion, even language—despite what the Senate is 

up to right now. If you look at what’s happening in the rest of the world today, you understand 

the miracle of this nation.” an excerpt from the speech appears on pages 6–7.

Roberts has won numerous awards at nPR, including the highest honor in public radio, the 

edward R. Murrow award. She was also the first broadcast journalist to win the highly pres-

tigious everett McKinley Dirksen award for coverage of Congress. Roberts is the recipient of 

numerous other broadcasting awards, including a 1991 emmy for her contribution to the aBC 

news special, “Who is Ross Perot?” She is the author of the national bestseller We Are Our 

Mother’s Daughters as well as Founding Mothers: The Women Who Raised Our Nation.

In her remarks, Roberts also honored three Wheaton alumni who have been lifelong friends 

and role models: ethicist Patricia King ’63, CBS news reporter Lesley Stahl ’63 and Sister anne 

Dyer ’59, who retired that weekend as headmistress at Roberts’ alma mater, the Stone Ridge 

School of the Sacred heart in Bethesda, Maryland. a profile of Dyer appears in Class notes.

among the more than 600 alumnae/i who participated in Reunion Weekend were Lois 

Mansfield Keeler and Gertrude Forshee Peatfield from the Class of 1931, who came to celebrate 

their 75th Reunion. the honorary degree recipients included Roberts; Kathleen M. Dennehy, 

commissioner of the Massachusetts Department of Correction and a member of the Class of 

1976; Wheaton trustee Patricia higgins arnold, a longtime volunteer leader in education and 

a member of the Class of 1966; and elspeth Davies Rostow, the Stiles Professor emerita in 

american Studies at the LBJ School of Public affairs at the University of texas. Q  

Kathleen m. Dennehy ’76

Cokie Roberts

Elspeth Davies Rostow

patricia Higgins arnold ’66

posse 3 members 
celebrate graduation.
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Cokie Roberts

Elspeth Davies Rostow

patricia Higgins arnold ’66

president Crutcher and 
Betty neal Crutcher greet 
members of the Class of 
2006 and their families at a 
reception in Hood Courtyard. 

Faculty march in the 
Commencement parade.

Brittany Chick, 
Class of 2006 
president

Class officers lead the 
graduate procession at 
Commencement with their 
class banner.
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thank you very much. this is a great honor 
and I’m glad to be here. all through my 
years at Wellesley I heard about the Dimple. 
here it is! It’s quite beautiful, but here it is. It 
is wonderful to be with you and to celebrate 
with you. I love coming to Massachusetts 
because in the very nice conferring of the 
degree, talking about my love of Congress 
is true and Massachusetts always brought 
us some of the most interesting members of 
Congress.

My personal favorite, of course, was tip 
o’neill, who we all miss terribly. and one 
of the many reasons that I am so grateful to 
him is that he told me a joke. this is the only 
joke that I remember, and you are supposed 
to tell a joke at this point, so I am deeply 
grateful to tip for this joke, which is one 
that starts the way that so many do. a great 
and good man dies and goes to heaven and 
arrives at the Pearly Gates and he sees St. 
Peter, and St. Peter says to him, “You have 
been a good child of holy Mother Church. 
You get a wish.” “Great. I want to meet the 
Blessed Mother.” Peter says, “easy, done.” 
and in he goes and he meets Mary, and he 
says to her, “there is a question I have been 
dying to ask you. over all those centuries 
and all that art, in all those stained glass 
windows and all those sculptures, and all 
those paintings, any time you’re holding the 
Baby Jesus you look sad. Why?” She says, “I 
wanted a girl.”

I promise, you will never be able to look at 
a Madonna and child again without cracking 
up. I have seen a great many of them because 
my mother, after she left Congress and retired 
for a few years and discovered that was re-
ally hard work, took a new job at age 81 in 
a new country as the United States ambas-
sador to the Vatican, which was a wonderful 
thing except she found herself representing 
Bill Clinton to the Pope. toughest job in the 
diplomatic service and, if anybody could do 
it, my mother could. She is one of a long line 
of very feisty women, just like the women 
here today in the Classes of ’31 and ’36. how 
fabulous. and I loved the Class of ’46 banner: 
older and bolder. Yes!

Massachusetts women have that heritage. 
I have a book out called Founding Mothers, 
which is about the women who influenced 
the founding fathers. the feistiest of that 
group is probably abigail adams, whom 
you know from her wonderful advice to the 
men meeting in Philadelphia, to remember 
the ladies which, of course, they didn’t do. 
But that was just the tip of the iceberg of her 
advice. and she had plenty of opportunity 
to write to John because he was away all the 
time. one of the things that I had not really 
noticed or thought about until I started do-
ing the research was that these women were 
left alone for years at a time, not only forced 
to raise the children and take care of the old 
people, but to support the family because no 
one was paying those men in Philadelphia 
to think great thoughts—and, oh, by the 
way, the British were coming.

at one point John wrote to abigail and 
said, “If it gets really dangerous, take our 
children and fly to the woods.” thank you, 
John. hope you’re having a nice dinner in 
Philadelphia.

But one of her great causes was women’s 
education. as early as 1776 abigail wrote to 
John, “If we mean to have heroes, statesmen 
and philosophers, we should have learned 
women.” there was a huge flowering of 
women’s academies after the revolution, 
partly for that reason—so mothers could 
raise republican, virtuous citizens.

It was in that spirit as higher education in-
stitutions for women were finally established 
that Wheaton College came into being in 
1834. and so I was thrilled to get the invita-
tion to come here to this wonderful institu-
tion and to celebrate you, the Class of 2006, 
but also to be honored, to be with my fellow 
honorees. I always wanted to celebrate three 
of your alums who are friends of mine. 

Patricia King, who is here with us, who 
is your former chairman of the Board of 
trustees, came here in the fall of 1959 
without the advantage of something like 
Posse and probably thought she had landed 
on Mars. …but what she found here was the 
caring of a small college and the excellence 

of a liberal arts education. So she went from 
managing, to flourishing, to shining, to tri-
umphing. and she became the president of 
the student body, and she has been shining 
ever since as a distinguished lawyer and law 
professor, champion of civil rights, preemi-
nent bioethicist and author. 

Pat’s classmate and my dear friend, Lesley 
Stahl, you know from her public career, 
60 Minutes, and her coverage of the White 
house for CBS news and her pioneer work 
as the first woman anchor of the Sunday 
morning show “Face the nation.” and 
she was always scooping everyone while 
wearing spiked heels and still being the best 
friend and mother and daughter that any of 
us knew.

and the third Wheaton grad that I want 
to honor today is a woman that, in fact, I’m 
rushing out of here to go back to honor in 
Washington because she’s retiring after 25 
years as headmistress of Stone Ridge, the 
school that I attended. her name is anne 
Dyer. She was the Class of ’59, and she is a 
Sacred heart nun. …She has had an incred-
ible influence in the lives of decades of girls. 
the Sacred heart nuns influenced me more 
than anybody other than my own family be-
cause in the 1950s they believed—radical-
ly—that girls should be taken seriously and 
they taught us that we could be anything we 
wanted to be except priests and they were 
bitter about that. they have become more 
bitter over the years. But anne has given 
direction and inspiration to generations of 
girls who have gone on to higher education 
and into the world with a solid intellectual 
basis filled with moral values.

all three of these women I cite not just 
because they are my friends and I admire 
them, but because they have lived lives in 
various ways of service. and I know that you 
have been encouraged to serve your com-
munity here, but I would like to echo Doctor 
[elspeth] Rostow by saying that it would be 
especially useful for you to consider, now 
that you have this wonderful education, a 
life of public service, particularly public 
service in elective office.

Commencement address excerpts:

‘Get into the fray’

By Cokie RoBeRts
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I know that that is not a popular thought 
or that these are not popular people. and 
some of it’s their own fault. Right now 
they’re misbehaving badly. Some of it is 
their fault because they tend to run against 
the institutions they serve in rather than 
admire them and respect them. Some of it 
is your fault, our fault as citizens, because 
to be good leaders you have to be good 
citizens and allow people to take leader-
ship, not punish them the minute that 
they do something that you think is not in 
your immediate self-interest. Some of it is 
certainly our fault in the press for always 
jumping on public servants and politicians 
and denigrating them as “professional 
politicians” as if that is some epithet of 
disgrace. But I would like to argue the other 
case because I think to denigrate the profes-
sional is to denigrate the profession. after 
all, we demand professional doctors, and 
we respect the practice of medicine. We 
expect professional bridge builders, and we 
respect the art of engineering. So to say that 

only amateurs, nonprofessionals, should be 
governing us is to show a basic disrespect for 
government.

and I know that that sentiment is popular, 
but I think it’s dangerous because nothing 
binds us together as a nation. We have no 
nationhood except our government. We 
have no common ethnicity, race, history, 
religion—even language, despite what the 
Senate’s up to right now. If you look at what’s 
happening in the rest of the world today, you 
understand the miracle of this nation. You 
see a world completely torn apart by racial, 
ethnic, religious strife. But by and large, we 
who are the most multicultural, diverse na-
tion on earth have been able to put it aside.

u  u  u

the influx of women and minorities into 
our political lives should make you more 
respectful of them. they are not closed 
institutions; they are places where people 
are not locked out, places where you can 
serve. and, of course, service is what it’s 

all about. and again, as Dr. Rostow said, 
you will serve—all of you will serve—in 
a variety of ways. those of you in the arts 
can enliven our lives. those in the sciences, 
including the social sciences, can improve 
our lives. those of you in the humanities 
can enrich our lives; those in teaching and 
communication can inform our lives. those 
of you who go into the healing professions 
can improve our lives. all of you will serve, 
but I would like, as you go forth from this 
glorious place, for you to keep in mind the 
particular place of public service in this 
republic of ours and its part of our heritage.

I will go back to my friend abigail, who 
at one point wrote to John, “Posterity, for 
whom we are making all these sacrifices, 
will never know what we have suffered.”

Prove her wrong. Get into the fray. When 
your balloon, as Brittany Chick says, goes 
up there, make part of its journey a time in 
public service. thank you very much. Q

The full text is available at www.wheaton-
college.edu/CR.
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Four members of Wheaton College’s Class 
of 2006 will teach english in France and its 
territories next year after winning French 
teaching assistantships, and another will 
teach english in Japan next year with the 
Japan exchange and teaching (Jet) Program.
Anne Belz, a summa cum laude english ma-
jor from edina, Minn., will teach english in 
Reimes, France. In her previous experience 
teaching and learning abroad—she com-
pleted her junior year abroad (JYa) studies 
in France and england and taught english at 
Robert College in turkey last summer—Belz 
found that american culture is one of our 
nation’s largest exports and she plans to use 
it in the classroom. a Wheaton Balfour and 
Presidential Scholar, Belz was inducted into 
Phi Beta Kappa in the spring. She hopes to 
go into journalism.

Dahlia Freudenthal, a cum laude anthropol-
ogy and French studies double major, will 
teach english in Marseille, France, starting in 
the fall. Growing up in Brooklyn, n.Y., gave 
Freudenthal an appreciation for the hard-
ships faced by immigrant populations, and 
a sophomore semester studying in Senegal 

cemented her desire to combat illiteracy 
by teaching english. a Davis Fellowship in 
2005 allowed Freudenthal to conduct senior 
thesis research in France, where she also 
supported african immigrant arts projects as 
a volunteer with the Federation nationale 
des associations Franco-africaines. 
Freudenthal plans to enroll in the master’s 
program in understanding and securing hu-
man rights at the University of London after 
her year of teaching.

Sara Hudson, a magna cum laude anthro-
pology and French studies double major 
from huntersville, n.C., will teach english 
on Réunion Island, a French territory in the 
Indian ocean near Madagascar. She is a 
strong advocate of immersion in different 
cultures when learning a language, some-
thing she did in France during high school 
and in Mali during college on a Davis 
International Fellowship. While in Mali, 
hudson studied the cultural significance of 
female circumcision. at Wheaton, she was 
on the Dean’s List for six semesters. When 
she returns to the United States, hudson 
plans to attend graduate school.

Emily Kapp, a magna cum laude French 
studies major from naples, Fla., will teach 
english in Dijon, France. this will be Kapp’s 
third significant visit to France; in high 
school she spent her junior year in Rennes, 
and her JYa at Wheaton took her to Paris as 
a teaching assistant, followed by a summer 
conducting honors thesis research on the 
wine crisis in France, thanks to a Wheaton 
Fellowship. a Dean’s List student, Kapp has 
been active in many campus organizations. 
after she returns from France, she plans to 
enter graduate school.

Paul Benson, an english major from new 
York City, will teach english in Japan next 
year with the Jet Program. a fan of Japanese 
animation and a concentrator in contempo-
rary media and culture, Benson will contin-
ue to study the influence of Japanese culture 
on the video game industry. a Dean’s List 
student and president of the akido Club 
this year, Benson studied in tokyo’s Kanda 
University during his junior year. Q

For more information about all of Wheaton’s 
national scholars, visit www.wheatoncollege.
edu/scholars.

Semester ends 
with five more 
scholars named

Putting the ox before Commencement
To complete a history project in professor Candace Quinn’s 
“medieval Europe” course, myles matteson ’06 demon-
strated oxen droving with his own team on campus in early 
may. Dun and Rex, a Dexter oxen team that has been in the 
family for 12 years, made the trip from Epsom, n.H., with 
matteson’s parents, Gary and sabrina, before being put 
through their paces by matteson. He showed his class-
mates and professor how to maneuver the team forward, 
backward and sideways, both alone and while hauling a 
log. matteson spoke about the use of oxen for plowing and 
farming in 15th- and 16th-century Europe until economic 
pressure and population increases slowly put an end to the 
practice. For the course, matteson also completed a film on 
agricultural practices such as plowing, hauling stones, and 
twitching logs, centered on droving as a profession and the 
skill required to handle a team. Q  

anne Belz Dahlia Freudenthal sara Hudson Emily Kapp paul Benson
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two new internship programs placed three of 
Wheaton’s math and science majors in labs at 
Raytheon and Battelle this summer, but it isn’t 
just students who will gain experience. 

“these internships are the starters in building 
significantly greater collaboration with these 
companies,” said Jeremiah Murphy, a professor 
in the Political Science Department and the col-
lege’s director of public affairs. “our goal is to 
create opportunities for career development in 
math and science, as well as support Wheaton’s 
recruitment and retention of students in these 
fields. eventually, these corporate relationships 
will generate opportunities for scholarly col-
laboration between Wheaton faculty and these 
businesses.”

the development of these new programs has 
been unfolding during the last year. Murphy has 
been working closely with science and math 
faculty to identify strong opportunities and the 
students best matched for them. 

two of those students are Victoria Bennett 
’08 and Brandon Drumm ’07, who 
worked in Marlborough, Mass., 
at Raytheon’s Summer Intern 
Program. Bennett, a math major 
from acton, was part of a Raytheon 
Six Sigma (R6S) project focused on 
evaluating financial analysis tools. 
Drumm, a physics major from 
oxford, Conn., was a member of a 
proposal team that pursued a major 
satellite communication program. 

“as with all of our interns, 

Victoria and Brandon worked side-by-side with 
our engineering and management profession-
als for an experience that benefits both the 
students and Raytheon,” said Jerry Minihan of 
Raytheon’s human resources office.

David Mburu ng’ang’a ’09 of Subukia, 
Kenya, hopes to major in biochemistry and 
economics at Wheaton; this summer, he expe-
rienced a little of both working in the labs at 
Battelle’s Memorial Institute. Battelle is one of 
the world’s largest private science and technol-
ogy facilities, and ng’ang’a rotated through 
several of the firm’s specialized laboratories in 
Duxbury, Mass.

“I have an interest in environment, en-
vironmental issues and policies,” ng’ang’a 
said. “I had the opportunity to explore more 
about environmental management information 
systems, integrated environmental assessment 
and planning, and also environmental chemis-
try consulting. as an intended science major, I 
sought to exploit all these opportunities of ap-

plied science and technology.”
according to Mark Curran, 

director of Battelle’s Duxbury 
operations, the company’s part-
nership with Wheaton is a win-win 
situation.

“Contributing to excellence in 
science and mathematics is a cor-
nerstone of our nonprofit charter,” 
Curran said, “and we look forward 
to a sustainable and productive 
relationship with Wheaton.” Q

New programs geared toward 
math/science majors

Tolkien expert wins 
McIntosh Fellowship
William and elise Prentice associate 
Professor of english Michael Drout, one 
of the leading experts in the work of 
J.R.R. tolkien, has been awarded the 
Woodrow Wilson Foundation’s Millicent 
C. McIntosh Fellowship to complete his 
current book project, From Tradition to 
Culture: The Exeter Book and the English 
Benedictine Reform. only six such fel-
lowships are awarded annually.

the $15,000 fellowship will allow 
Drout to travel to the University of 
Seville, Spain, to collaborate on research 
on various exeter Book poems and the 
Benedictine Reform with the leading 
experts on anglo-Saxon riddles (which 
make up the majority of the final booklet 
in the exeter Book). according to Drout, 
the exeter Book, more than any other 
single literary object, represents the 
diversity of anglo-Saxon poetry and 
culture.

“When examining four exeter Book 
poems (the so-called ‘wisdom poems’) 
for How Tradition Works [Drout’s newly 
released text], I realized that a detailed 
literary and cultural analysis of the 
exeter Book as a whole had the potential 

to shed a great deal 
of light on anglo-
Saxon culture and 
cultural produc-
tion,” he said.

Drout plans to 
conduct this analy-
sis by borrowing 

techniques such as sequence analysis, 
approximation algorithms and Bayesian 
analysis borrowed from the discipline of 
bioinformatics. no stranger to teaching 
across disciplines, Drout has conducted 
extensive research in memetics—the 
study of how culture evolves as informa-
tion moves from person-to-person—and 
old english, and has written widely in 
those fields. he made news in 2002 
with the publication of his edition of 
J.R.R. tolkien’s Beowulf and the Critics, 
which was based on an unpublished 
tolkien manuscript Drout discovered 
in an oxford, england, library in 1996. 
the book won the Mythopoeic Society’s 
2003 award in Inklings Studies. Q  

Wheaton students visited the 
Battelle facility in Duxbury, 
mass., last spring, where they 
toured a research vessel.

David mburu ng’ang’a ’09 
spent the summer working  
in Battelle’s labs.
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Renovations of the President’s 
house began in earnest this 
summer after trustees approved 
designer Bill Warren’s plans. 
no one is happier than trustee 
Patricia higgins arnold ’66, 
who, along with the other 
members of the Renovation 
Committee, has been a strong 
advocate for preserving the his-
torical and iconic campus home 
and has been working toward a 
plan for years.

“the library is the mind of 
the campus and the President’s 
house is the heart,” arnold 
said. “the house is simple 
but elegant—and well worth 
preserving—and the new design 
retains the home’s character 
while providing much-needed 
updates.”

three overarching goals 
guided the Renovation 
Committee’s work with Warren 
(of Warren Design associates), 
arnold said. First and foremost, 
the President’s house must be 
a residence for a family, current 
and future. Second, all deferred 
maintenance must be rectified. 
Lastly, the renovation should 
see the house through decades 
of general use and maintenance.

according to the diaries of 
eliza Baylies Wheaton, the 
oldest part of the home was 

built in or around 1829, and 
since then has been renovated 
several times—not always in 
accordance with its his-
torical character. as the home 
grew—sections were added to 
expand the back and to connect 
the main house to the car-
riage house—greater stress was 
placed on the original building. 
Buckled floors, cracked walls, 
and other structural problems 
have been patched over the 
years, Warren said, until the 
trustees determined in May that 
the renovation could not be 
further delayed.

“this renovation will bring 
the existing home closer to the 
look of the original,” Warren 
said. “By removing the addi-
tions, we’ll regain the historical 
elegance of this house and bring 
it in sync with others in norton’s 
historical district.”

the renovation not only 
corrects structural concerns, 
but also upgrades many of the 
home’s systems. new heating, 
ventilation and air condition-
ing will be installed, along with 
new mechanical and electri-
cal systems. Sprinklers will be 
added throughout to protect 
one of the college’s most-prized 
physical assets. the front entry 
staircase and interior walls will 

President’s House renovation 
plan approved by trustees

be removed to create one large 
living/welcoming space in 
which the president and his/her 
family can entertain guests. 
In addition, a courtyard will 
be created between the main 
house and the carriage house 
to provide a private outdoors 
space for the president’s fam-
ily. the carriage house will be 
renovated to allow for parking 
and storage.

“the President’s house is the 
home not of one president, but 
every president,” arnold said. 

the campus bustled with 
more than 25 separate renova-
tion projects during the sum-
mer. among the most visible 
were a complete update of the 
interiors of Chapin and Larcom 
halls, conversion of 5-7 Pine 
Street into student housing, 
the replacement of the Clark 
Center and the fitness center 
roofs, and installation of new 
glass panels at the entrance 
and atrium of the Balfour-
hood Campus Center. other 
projects, such as improvements 
to the electrical infrastructure 
on the north side of campus 
and waterproofing portions 
of the library, while no less 
important, took place largely 
out of view of most campus 
visitors. Q

Five Wheaton faculty members 
developed short-term programs 
for students this summer, tak-
ing them around the world for 
coursework and internships.

• Studio art professors andy 
howard and tim Cunard led a 
group of students to the Burren 
College of art in County Clare, 
Ireland, to provide them with 
an opportunity to create art 
inspired by the people, culture 
and geography of Ireland. 
Read more and view photos 
from their three-week visit at 
howard’s blog at artsinireland.
blogspot.com.

• education Professor Mary Lee 
Griffin took students to south-
ern england for the Brighton 
Internship Program. they spent 
two weeks observing, assist-
ing and teaching in a British 
primary school. Because British 
primary educators teach all 
subjects—reading, math, sci-
ence, history, art, music, health 
and physical education—this 
experience gave Wheaton 
students a valuable model of 
an integrated curriculum.

• Professors Jeffrey timm 
(Religion) and Bruce owen 
(anthropology) led a group of 
students to Bhutan to study 
Buddhism and the application 
of Buddhist principles and 
methods in the country’s ap-
proach to development. Q  

“Summer school”  
around the world

Robin Child ’08 works on her images at 
the Burren College of art in County Clare, 
Ireland.
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Holi color
The Office of service, spirituality and social Responsibility celebrated its first Holi Festival in april 
by turning a large portion of Chapel Field (and the students on it) red, yellow and turquoise. Holi 
is a Hindu holiday during which people from the community come together for a festival of music 
and storytelling. “It celebrates spring, commemorates various events in Hindu mythology, and is a 
time of disregarding social norms and indulging in general merrymaking,” said organizer shanita 
Gopie ’07. Roughly 30 students made merry by spending an afternoon throwing colored powder—
a traditional Holi practice—on each other. Q

Model Arab 
League seeks 
dialogue on 
current issues

Wheaton’s newest class
the Class of 2010 arrives at Wheaton with an impressive list of accomplishments. For 
example, efrain arias of Boston lobbied U.S. senators to help win a temporary stay of 
deportation for a teacher who fled the Ivory Coast after being arrested in a government 
crackdown on his teachers union. emily Dykes of Connecticut has won multiple writ-
ing awards, and Caroline Kalnow of ohio is publishing a children’s book about cancer. 
Kim alexander of Uzbekistan has worked as a translator in three different languages, and 
Jeffrey Pereira of Florida raised enough money to provide five orphans in Puerto Rico with 
two year’s worth of clothing and one year’s worth of food and a new home. there are 
many others who have accomplished extraordinary achievements.

here are a few things you should know about Wheaton’s newest students.

First-year class
applied 3,614
admitted 1,464
enrolled  429

Merit scholars 134

Top five states
Massachusetts 143
new York 60
Maine  48
Connecticut 45
new hampshire 26

International students 23 

Countries 27 

Family ties
Mother 16
Grandmother 8
Sister 13
Brother 7
aunts/Cousins 26 

Top five academic interests
Psychology
Biology/Pre-Med
english
history
International Relations

For years, Wheaton has fielded Model 
United nations teams to debate current 
affairs with other students nationwide. 
this fall, the college will send its first 
Model arab League team to competition.

the Model arab League (MaL) is a 
student leadership development program 
administered by the national Council on 
U.S.-arab Relations. Participants—col-
leges and high schools from across the 
United States—learn about the politics 
and history of the arab world and the 
arts of diplomacy and public speech. the 
Wheaton students’ interest in the internal 
dynamics and influences of countries has 
spurred their interest.

“the Model arab League at Wheaton 
came together out of a desire to increase 
awareness of arab world issues as well 
as to promote opportunities for education 
and serve as a basis for dialogue on arab 
world concerns,” said naleli Morojele ’09 
of Bloemfontein, South africa, the team’s 
vice president of communications. She 
hopes that she and the group’s group’s 
executive Committee—Lillian Buchhalter, 
Christopher Stenning, Mohammed Mehdi 
and Robert Callahan—can build the team 
to 15 members.

history Professor Gen Liang, the faculty 
advisor, believes the team will attend the 
northeastern Model this fall before mov-
ing on to the larger model at Georgetown.

the Wheaton group hopes to represent 
the United arab emirates, Jordan, Syria, 
Bahrain, Kuwait, Qatar or egypt. Morojele 
said that these countries are especially 
interesting not only because of their histo-
ries and politics, but also because of their 
economic issues.

“our members are interested in the 
immigrant imbalances in the countries we 
have chosen, and how those imbalances 
affect resources and economies,” she 
added. Q
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Wheaton’s map quest spans the disciplines
Understanding Place: GIS and Mapping Across the Curriculum
Jennifer J. Lund and Diana Stuart Sinton, editors

Since Wheaton launched its GIS (geographic information system) lab in 2002, more than 
a dozen faculty members have incorporated GIS into their teaching and research. Much of 
that expansion can be attributed to Jennifer Lund, senior faculty technology liaison in the 
college’s Library and Information Services Division. her instrumental work in opening new 
technological doors to students and faculty is documented in her new book, Understanding 
Place: GIS and Mapping Across the Curriculum, co-edited with Diana Stuart Sinton of the 
national Institute for technology and Liberal education. this collection of case studies 
describes how instructors have used GIS within the traditions of a classical undergraduate 
education, spanning subjects as varied as the natural sciences, social sciences, arts, and 
humanities. Lund (right) spoke with the Quarterly about technology in the classroom.

What is GIs and how does it contribute to 
classroom learning?
I like to describe GIS as the happy marriage 
of a map and a spreadsheet, making each 
of them a richer expression of themselves. 
overall, GIS technology is enormously 
complex and defies definition, but most 
of our maps are simply an information 
grid merged with a map. We make a lot 
of maps of what I fondly call the Greater 

norton area; many 
display census 
data like income, 
educational levels, 
population density 
and ethnicity. 

one memorable 
map shows the 
ratio of mobile 
homes to total 
residences and 

the surprising observation that 
attleboro has an extraordinarily high num-
ber of mobile homes. By copying informa-
tion from the U.S. Census Web site and 
merging that information with a map of 
towns, we can see patterns and anomalies. 

When students encounter these patterns 
and anomalies as images, rather than as 
numbers, something magical happens. 
they skip the cognitive task of translating 
the numerals into an imaginary meaning, 
and they skip the arithmetic comparisons. 
Working with images, they instantly per-
ceive the “more” and “less,” and imme-
diately engage with questions of “why.” 
they seem to reason more resolutely 
when they’re working from sensory input 
compared to when they are framing an 

argument based on calculations or derived 
knowledge. I’m certainly not suggesting 
that students should ignore numbers, but 
I’m very enthusiastic about letting them 
practice quantitative reasoning at a higher 
level than their math skills might allow.

Maps bring other kinds of richness to the 
classroom, such as pinning dimly-imagined 
places to a particular point on our shared 
globe; illustrating the power of proximity; 
showing change over time with a series of 
“stop action” maps. GIS gives students the 
opportunity to sort and filter data; they can 
formulate a hypothesis and instantly test it 
against the data. Sociology Professor John 
Grady notes that the answer to one ques-
tion sparks another, creating a “virtuous 
circle” of curiosity. and nearly every author 
in the book observed that enthusiasm in-
creased when students were empowered to 
create maps with GIS. 

How long have Wheaton staff and faculty used 
GIs with students? 
assistant Professor Geoffrey Collins has 
long experience; he uses GIS for his 
research in planetary geology. Geoff 
brought a GIS user interface to Wheaton in 
2000 and introduced his student research 
assistants to the technology. In January 
2002 he offered a general introduction to 
GIS. one senior in that workshop, anna 
Schulz, mapped the range of governmental 
attitudes toward water rights along the nile 
River. It was a terrific map, combining the 
factual with the subjective. She pursued 
that research topic during her Fulbright 
Fellowship the following year. John Grady 
was an early and evangelical adopter. In 

2003 he designed an experimental sociol-
ogy course that used GIS to explore the 
experiences of minorities in the US. In 
2007 we will expand that to a full-semester 
course focusing on hurricane Katrina and 
how the tragedy varied by social class, race 
and ethnicity. Grady wrote the sociology 
chapter, describing his course, including 
his innovative approach to teaching soft-
ware skills by engaging students in compel-
ling questions of social justice.

many people might equate the study of maps 
and locations with sociology or earth sciences, 
yet at Wheaton students are using GIs in music, 
English, history, etc. 
Wheaton’s faculty members are enormously 
creative. they have made quite a name 
for the college within the liberal arts GIS 
community. the music chapter in our book 
features Wheaton’s “World Music” courses 
in which Professor Matthew allen leads his 
students to an appreciation of music as an 
expression of a community. he has always 
included fieldwork assignments, requiring 
his students to travel to a nearby city to see 
the cultural context of the music they are 
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studying. now he has them use GIS to 
map their field observations, and to see 
how their observations align with the 
neighborhoods’ ethnicities. over several 
semesters the students have built a data-
base of observations that Matthew expects 
to leverage in future research projects. 

What drew you into the study and use of GIs 
in the classroom?
I have a longtime interest in opening the 
doors of math and technology to young 
women and other under-represented popu-
lations. When I saw how GIS transformed 
numbers into pictures and how students 
enjoyed creating map after map, getting 
answers from their data, I knew this was 
an important “door.” and the analysis of a 
map is just so much fun. It’s very much like 
studying a poem or a painting; we draw on 
careful observation and knowledge of the 
context, seeking new insights into both.

Can you give us a preview of GIs projects on 
the horizon? 
Professor Janina Benoit in the Chemistry 
Department and her students started 
mapping lead paint poisoning sites and 
identifying correlations between the 
clusters of poisoning sites and various 
demographic factors of the neighbor-
hoods. history Professor emeritus travis 
Crosby conceived of a map that would 
give his students a “virtual field trip” to 
London in the time of Jack the Ripper, 
letting them travel the streets and meet 
the inhabitants. Professor Grace Baron 
will ask the students in her “abnormal 
Psychology” course to identify service 
locations for various client groups, and 
to map the sites in Google earth; stu-
dents will analyze related data and make 
recommendations for improvement, such 
as locating sites closer to bus routes. and 
assistant Professor of history Yuen-Gen 
Liang is enriching his course on the 
Middle east with maps and satellite im-
ages to help his students see how land, 
water and neighbors influence the history 
of the region. Q

Faculty
Vipan Chandra, professor of history, published 
“a Gentler Yin,” an article on the history of Islam 
and tolerance in South asia, in the Harvard 
Divinity Bulletin, May 2006.

Geoffrey Collins, assistant professor of geology, 
published “Sediment transport by liquid surficial 
flow: application to titan” with co-authors 
Devon Burr, Joshua emery, Ralph Lorenz and 
Paul Carling in Icarus, volume 181.

Francisco Fernández de Alba, assistant professor 
of hispanic studies, lectured at the University of 
toronto on “Resisting Reification: Virgilio Piñera 
and La carne de Rene.”

Michael Drout, William. C.h. and elsie D. 
Prentice Professor of english, published: Rings, 
Swords and Monsters: Exploring Fantasy 
Literature, a college course on CD and a course-
book; How Tradition Works: A Meme-Based 
Cultural Poetics of the Anglo-Saxon Tenth Century 
(tempe: Medieval and Renaissance texts and 
Studies 2006); “a Spliced old english Quote in 

Beowulf: The Monsters 
and the Critics” in Tolkien 
Studies 3 (2006); and 
“Bibliography (in english) 
for 2004,” also in Tolkien 
Studies 3 (2006), with 
Rebecca epstein ’07 and 
visiting scholar Marcel R. 
Bülles. Drout is a founding 
editor of Tolkien Studies.

Christopher Kalberg, assistant professor 
of chemistry, published “asymmetric 
hydrogenation of Methyl a-Benzamido 
Cinnamate in Ionic Liquid Solvent” with co-
authors emily Beth Lipsky ’06 and Katherine 
L. Boyle ’04 in Tetahedron Letters 47 (2006). 
this work was also presented during the 
231st american Chemical Society national 
Meeting held in atlanta, March 2006.

Donna Kerner, professor of anthropology, was 
invited to submit “Micro-finance, Micro-en-
terprise, and the Cultural Logistics of Poverty 
alleviation in the Pacific” to the Center for 
asian Pacific transformations Studies Research 
Seminar Series in May 2006.

Charlotte Meehan, assistant professor of 
playwriting, was named artist-in-residence at 
Perishable theatre in Providence under artistic 
Director Vanessa Gilbert, with whom she will 
work on the final developmental stages of Sweet 
Disaster, a multimedia theater piece inspired by 
the animated films of David hopkins.

Jeanne Wilson, professor of political science, 
published “China’s economic transformation 
to a Market economy” in Varieties of Capitalism 
in Post-Communist Countries, David Lane and 
Martin Myant, eds. (Palgrave MacMillan 2006).

Susanne Woods, professor of english and 
provost emerita, published “Inventing english 
Verse” in Early Modern English Poetry, A Critical 
Companion, Patrick Cheney et al., editors 
(oxford University Press 2006).

Alumnae/i
Holly Barry ’85 (with Dawn Levesque and 
Ramona duhoux) recently published Wisdom 
of Bear (Polar Bear and Company 2006), a 
collection of poetry and prose that explores the 
relationship with nature in humorous, original 
tales based on mythology.

Photojournalist Robin Bowman ’82 published 
The American Teenager (Quantuck Lane Press 
2006). In her exploration of the largest genera-
tion of teenagers since the baby boom, Bowman 
interviewed and photographed teens in every 
region of the country and every socioeconomic 
group: from the grandchildren of a presidential 
family to gang members in new York City; from 
musical prodigies to unwed mothers depen-
dent on public assistance; from a Miss teenage 
america to a preacher in West Virginia. the 
result is an eye-opening view of a generation 
coming of age early in the twenty-first century.

Deborah M. Figart ’81 (with Betsy Jane Clary 
and Wilfred Dolfsma) recently published Ethics 
and the Market: Insights from Social Economics 
(Routledge 2006), an edited collection of 
papers from the 11th World Congress of Social 
economics that they organized in albertville, 
France, in 2004. Figart is the dean of gradu-
ate studies at Richard Stockton College in new 
Jersey.

Janet Tiebout Hanson ’74 speaks candidly 
about what it really takes to succeed as a 
businesswoman today in More Than 85 Broads 
(McGraw-hill 2006). In the late ’90s,Wall Street 
trailblazer and award-winning entrepreneur 
hanson founded 85 Broads, a women’s network-
ing group that was the first 
of its kind. In More Than 
85 Broads, she provides 
insights, interviews and 
stories from this powerful 
group and discusses her 
own path to success in the 
business world. Q
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Wheaton’s baseball team began 
the season much like many of its 
362 Division III baseball coun-
terparts across the country. the 
Lyons opened the year with their 
annual spring trip and returned 
home to begin their regular slate.

off to a pedestrian 7-6 start 
and in search of an identity, the 
Wheaton season experienced a 
180-degree turnaround one chilly 
March afternoon in Waltham, 
Mass. In jeopardy of suffering 
their fourth defeat in five games, 
the Lyons rallied for three runs in 
the top half of the ninth inning to 
turn back Brandeis University and 
begin a sterling 24-game winning 
streak that spanned into May.

that streak helped the Blue 
and White redefine a season 
that culminated with a berth 
in the nCaa tournament in 

Grand Chute, Wisconsin, where 
Wheaton dropped the cham-
pionship to Marietta College. 
head coach eric Podbelski, who 
guided the Lyons to a program-
best 42 victories, believes his 
team’s ability to overcome its 
early-season rough patch as the 
turning point.

“I’m most proud of how our 
guys responded to our struggles 
early in the year,” said Podbelski, 
who was named the 2006 new 
england and neWMaC Coach 
of the Year. “there was a feel-
ing that we were not where we 
wanted to be. But the players 
responded positively through 
adversity and were able to right 
themselves.”

the success included an eighth 
straight new england Women’s 
and Men’s athletic Conference 

Lyons baseball falls 
in World Series final

Sutyak joins 
athletics staff

John sutyak ’00, former Lyons 

baseball player, assistant sports 

information director and an area 

coordinator, returns to campus once 

again as Wheaton’s new assistant 

athletics director, athletics Director 

Chad Yowell announced in July.

sutyak has served in various 

capacities during the last three 

years at Yale University, including 

his most recent stint as assistant for 

athletic facilities and varsity sports 

operations. 

“I am extremely excited to be 

back at Wheaton,” sutyak said. 

“This institution has been very 

important in the development of 

young men and women, especially 

by the coaches and administrators 

in the athletics department. To join 

this staff and have the opportu-

nity to work with future Wheaton 

graduates while having an impact 

on their futures, like so many people 

at Wheaton did for me, is very hum-

bling and an absolute honor.”

sutyak earned a bachelor’s 

degree from Wheaton in american 

history with a minor in religious 

studies. While earning his master’s 

degree in athletic administration 

from springfield College in 2002, he 

served as a teaching assistant in the 

sports management department and 

student assistant with the athletics 

department. sutyak also had a two-

year spell as the assistant baseball 

coach at Western new England 

College. Q  

—Scott Dietz

(neWMaC) regular season 
championship, seventh confer-
ence tournament title, first nCaa 
new england crown and inau-
gural appearance in a national 
championship. not only were 
the Lyons newcomers to the 
national championship scene but 
recently to baseball in general, 
as the program introduced itself 
to the baseball community in the 
spring of 1997.

Qualifying for six of the last 
seven nCaa tournaments, 
Wheaton’s quick rise to na-
tional prominence has not gone 
unnoticed outside norton, as 
evidenced by the number of 
congratulatory salutes from 
parents, fans and coaches during 
the recruiting trails traveled by 
Podbelski and his staff.

“Many people follow the 
success of not only our program 
but any program that goes far in 
any given year,” Podbelski said. 
“People in the baseball commu-
nity are rooting for teams in new 
england to represent the region 
well, and I think they are pleased 
we did that.”

this year’s national champi-
onship journey provided quite 
a buzz surrounding Wheaton 
baseball, as two seniors signed 
professional contracts—Mark 
Brown and Jamie Baker signed 
with the nashua Pride of the 
Canadian-american association 
of Professional Baseball—while 
having several of their continu-
ing players sign on with the 
prestigious Cape Cod League and 
new england Collegiate Baseball 
League (neCBL) over the sum-
mer.

“We always talk about taking 
one day at a time, getting better 
each day, and playing our best 
baseball when it matters at the 
end of the year,” Podbelski said. 
“I think we truly did that this 
year, and we followed it through 
all the way to the end.” Q  

—Scott Dietz
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Men’s lacrosse
For the first time since the 1998 
season, Wheaton qualified for 
the Pilgrim League tournament, 
and the Lyons made their 
first eastern College athletic 
Conference (eCaC) new england 
tournament championship game 
appearance while finishing 
the year 9-7-1 overall and 6-2 
in the Pilgrim under first-year 
head coach Peter toner. taylor 
Jackson ’06 and ellis Reavey ’06 
each earned all-region second 
team and all-conference first 
team selections, while adam 
Cohen ’06 and Chris hade ’07 
were named to the all-confer-
ence second squad.

Women’s lacrosse
Wheaton faced Springfield 
College in the neWMaC 
tournament championship game 
for the fifth straight season but 
fell short, 15-11. the Lyons went 
9-7 overall under first-year head 
coach Mary Jacobs and posted a 
second-place conference show-
ing by going 5-1 in the league, 
their seventh straight top-two 
finish. Molly Cronin ’06 and 
Meredith hurd ’07, who notched 
team highs of 49 goals and 54 
points, each earned all-region 
second team and all-conference 
first team honors, while Julia Coit 
’06, Sara Dimick ’07 and alexa 
Jurczak ’07 were named to the 
second team. Coit became the 
ninth player in program history 
to record 100 career goals.

Softball
a pair of impressive streaks 
ended when the Lyons fell in 
the first round of the neWMaC 
tournament, as Wheaton had 
advanced to at least the semifi-
nals each year since 1988 and 
had been either the tournament 
champ or runner-up each year 
since 1992. the 24-15 Blue and 
White went 9-7 in the confer-

ence and tied for second in the 
neWMaC standings, marking 
their 16th top-two finish in the 
last 19 years. Jessica DePolito 
’07 was named to the all-region 
second team and all-confer-
ence first team after finishing the 
regular season among the top 
10 in the league in five major 
offensive categories. the league 
leader with five home runs, 
nicole Lachance ’07 earned 
second team laurels.

Men’s tennis
the Lyons advanced to their 
second straight neWMaC 
tournament title tilt before 
falling to eight-time confer-
ence champion Massachusetts 
Institute of technology (MIt). 
Wheaton not only finished up 
the season 11-6 overall and 4-1 
in the league but also garnered a 
national ranking for three weeks 
in april and May. nick Potter 
’06 and Matt Sheers ’06 earned 
all-conference first team doubles 
honors, while Brian Danishevsky 
’07, Brad Dressler ’07, Payum 
Payman ’07 and Sean Daly ’08 
each drew second team singles 
and doubles accolades.

M/W outdoor track-
and-field
Wheaton’s women recorded 
their ninth straight confer-
ence meet title while the men 
improved upon last year’s 
neWMaC Championship 
standing. the Lyon women 
came in 41st at the nCaa 
Championship, as Jennifer 
harlow ’07 tied for second in 
the high jump to earn her fourth 
career all-america honor. 
Wheaton won the neWMaC 
Championship for the eighth 
straight season while harlow 
nabbed her second straight 
athlete-of-the-year award after 
corralling five all-conference 
finishes. Christine Moreau ’09 
had four all-conference place-
ments, neWMaC Rookie of 

the Year Chizoba ezeigwe ’09 
had three, and Paul Souza was 
named neWMaC Women’s 
Coach of the Year. Kendra Leith 
’06 was voted to the ESPN The 
Magazine academic all-District 
I first team. the Lyon men 
came in fourth at the neWMaC 

Soccer standout Greenslit makes professional debut

Former men’s soccer standout James Greenslit ’06, a three-time all-
america back, made his professional debut in may as a member of the 
new England Revolution reserves. With a start in his initial pro match, 
Greenslit played the first 74 minutes during a scoreless draw with the 
Chivas Usa reserves squad.

“I didn’t expect to get in,” said Greenslit, “and then I saw my name on the 
board.” He debuted at center back, his position in college. “The speed of 
the game is faster, and the level of play is better. I held my own, but with 
more work I could play at that level. It was great being out there with 
professionals who’ve played with the Revolution.”

While Greenslit is not a full-time member of the team, he said the squad 
will contact him when looking for extra players. He’ll concentrate on an 
internship this summer before possibly attending United soccer League 
(UsL) tryouts next year, which he missed this winter due to playing 
basketball at Wheaton. The highest UsL division is one rung below major 
League soccer (mLs). Q

 —Josh Kessler

Championship, where Jonathan 
Cunha ’09 corralled rookie-of-
the-year honors, and he and 
Michael Wright ’09 each earned 
four all-conference citations. 
ajay Sisodia ’06 picked up three 
all-conference nods. Q

—Josh Kessler
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CAmPUs CALEnDAR

SEPTEMBER
6  Music Faculty Recital | Per-
formances by ann Sears, Ronald 
Crutcher, Joanne Mouradjian, 
tim harbold, Rick Britto, Guy 
Urban, Matthew allen and Julie 
Searles. Weber theatre, Watson 
Fine arts, 7:30 p.m.
7  Accumulation: Work by Doug 
Bosch | In the Beard and Weil 
galleries through oct. 19. open-
ing reception, ellison Lecture, 7 
p.m.
15  “Consent to Gravity” | 
the Island Moving Company 
performs a dance piece following 
a weeklong residency as visiting 
artists. Weber theatre, 7:30 p.m.
21  Ethan Gilsdorf | the poet 
and critic, co-founder of Grub 
Street’s Young adult Writers 
Program in Boston and winner 
of the hobblestock Peace Poetry 
Competition and the esmé Brad-
berry Contemporary Poets Prize, 
reads from his works. May Room, 
Mary Lyon hall, 5 p.m.
28  Otis Social Justice Award | 
Charles ogletree Jr., founder and 
executive director of harvard 
Law School’s Charles hamilton 
houston Institute for Race and 
Justice, will be honored. hindle 
auditorium, 7:30 p.m.

28  Rosa Casado | the Spanish 
performance artist performs her 
solo piece, “Paradise II: the In-
cessant Sound of a Falling tree,” 
following two days of workshops 
with students as a visiting artist. 
Kresge experimental theatre, 
7:30 p.m.
29  Homecoming Weekend | 
Sports, arts and academic events 
accompany the alumnae/i Lead-
ership Conference; through oct. 
1. Visit www.wheatoncollege.
edu/homecoming for info.
30  Loser Concert: Borromeo 
String Quartet | the perfor-
mance will include one piece 
performed in a quintet with Presi-
dent Ronald a. Crutcher on cello. 
Cole Chapel, 8 p.m.

OCTOBER
12  Janet Sylvester | the poet, 
author of two collections and 
recipient of the Grolier Prize, the 
Pen Discovery award and the 
Pushcart Prize, speaks as a visit-
ing artist. May Room, Mary Lyon 
hall, 5 p.m.
13  South Indian concert | Visit-
ing artists B.Balasubramanian 
(vocals) and David nelson 
(mridangam) perform. Woolley 
Room, 7:30 p.m.

17  Valerie Naranjo | the per-
cussionist (the Philip Glass en-
semble, David Byrne, tori amos 
and the “Saturday night Live” 
Band) and visiting artist performs 
in concert. Cole Memorial Cha-
pel, 7:30 p.m.
21  Ten-Minute Play Festival | 
Kresge experimental theatre, 
Watson Fine arts, 7:30 p.m.
26  Phyllis Berman | the nation-
ally recognized painter and 
visiting artist will exhibit her 
work in the Beard and Weil gal-
leries through Dec. 8, as well as 
lecture in courses in november. 
opening lecture and reception, 
ellison Lecture, 7 p.m.

NOvEMBER
2  Kim Bridgford and Jo Yar-
rington | the poet and visual 
artist present their works as visit-
ing artists. ellison Lecture, 5 p.m.
9–11  Mainstage Production | 
Directed by assistant Professor 
of theatre Stephanie Burlington. 
admission is $10/general and 
$5/students and seniors. For 
tickets call (508) 286-3575. also 
runs nov. 16–18. Weber theatre, 
Watson Fine arts, 7:30 p.m.
14  Lenore Von Stein | accom-
panied by andrew Bolotowsky 
(flute), Beth Griffith (soprano) 
and Bern nix (guitar). Von Stein 
also will work with students as a 
visiting artist. Kresge experimen-
tal theatre, 7:30 p.m. 
16  Student Recitals | Woolley 
Room, Mary Lyon hall, 5 p.m.
30  The Gingerbread Lady | 
Written by neil Simon and 
directed by hannah Lackoff ’07. 
admission is $10/general and 
$5/students and seniors. For 
tickets call (508) 286-3575. Runs 
through Dec. 2. Kresge experi-
mental theatre, 7:30 p.m.

DECEMBER
3  Southeastern Massachu-
setts Wind Symphony Holiday 
Spectacular | Directed and 
conducted by earl Raney. Weber 
theatre, 3 p.m. 
3  Holiday Vespers | Chorale and 
Chamber Singers, directed and 
conducted by Prof. tim harbold. 
Cole Chapel, 7:30 p.m. 
5  Student Recitals | Cole Me-
morial Chapel, 5 p.m.

6  World Music Ensemble | Di-
rected by Sheila Falls Keohane. 
Weber theatre, Watson Fine 
arts, 7:30 p.m.
8  Jazz Band Concert | Directed 
by Rick Britto. Kresge experi-
mental theatre, Watson Fine 
arts, 7:30 p.m.
9  Great Woods Chamber 
Orchestra Winter Concert | 
Directed and conducted by earl 
Raney. Weber theatre, Watson 
Fine arts, 7:30 p.m.

all programs and events are subject to change; 
visit www.wheatoncollege.edu for the latest 
listings.

all times eastern; schedules are tentative. 
For schedule updates and results, visit 
www.wheatoncollege.edu/athletics.

m/W Cross-Country | no home meets

Field Hockey | home games at Clark Field
Sept. 9 endicott  1 p.m.
Sept. 14 UMass-Dartmouth 4:30 p.m. 
Sept. 19 Bridgewater State 4:30 p.m.
Sept. 23 WPI 1 p.m.
Sept. 30 Smith 1 p.m.
oct. 3 Babson 4 p.m.
oct. 17 Wellesley 4 p.m.

men’s soccer | home games at Keefe Field
Sept. 1 SUnY-new Paltz 4 p.m.
Sept. 3 Fontbonne (Mo) 1 p.m.
Sept. 12 W. new england 4 p.m.
Sept. 20 Brandeis 4 p.m.
Sept. 30 Springfield 1 p.m.
oct. 7 Coast Guard 4 p.m.
oct. 13 Worcester State 4 p.m.
oct. 16 Bowdoin 3 p.m.
oct. 28 Clark 1 p.m.

Women’s soccer | home games at 
Mirrione Stadium
Sept. 1 Simmons 4:30 p.m.
Sept. 3 Johnson & Wales 2 p.m.
Sept. 9 W. Connecticut State 1 p.m.
Sept. 12 tufts 4:30 p.m.
Sept. 14 Worcester State 4:30 p.m.
Sept. 23 Smith 1 p.m.
Sept. 27 amherst 4:30 p.m.
oct. 7 Wellesley 2 p.m.
oct. 14 Clark 1 p.m.
oct. 24 Mount holyoke 2:30 p.m.

Women’s Tennis | home matches at 
Clark tennis Courts
Sept. 2 Simmons 1 p.m.
Sept. 3 Rutgers 1 p.m.
Sept. 9 Clark 1 p.m.
Sept. 10 Union (nY) 12 p.m.
Sept. 30 Mount holyoke 1 p.m.
oct. 3 MIt 4 p.m.
oct. 7 Smith 1 p.m.

Volleyball | home games at emerson 
Gymnasium
Sept. 14 Salve Regina 7 p.m.
Sept. 19 Clark  7 p.m.
Sept. 21 Roger Williams  7 p.m.
oct. 10 Wellesley 7 p.m.
oct. 14 Plymouth State tBa
oct. 24 Mount holyoke 7 p.m.
oct. 26 emmanuel 7 p.m.
oct. 28 Smith 1 p.m.

sPORTs

september 7 | Works on  
paper by Roberta Delaney
Rather than an exhibition 
of one medium, Roberta 
Delaney presents an 
exhibition consisting of prints, 
books, collage and drawings 
to establish a dialogue 
illustrating how ideas flow 
and relate to one another. 
Curiosity, observation and 
the discipline of new media 
are the tools of Delaney’s 
visual world. Beard and 
Weil Galleries, Watson Fine 
arts. opening lecture, Sept. 
7, ellison Lecture, Watson 
Fine arts, 7 p.m. Reception 
immediately following in 
haas Concourse & Lobby.

Top: Pleasant Detour, collage, photos, 
acrylic, graphite, 18 x 24, 2002

Below: Finished Conception, collage, 
photos, acrylic, graphite, 18 x 24, 
2003
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WHEATON in THE nEws

Times places 
Wheaton in Top 20
the New York Times identified 
Wheaton as one of the nation’s 
“hidden gems,” excellent 
schools that more people should 
consider, in its July 30 special 
section on higher education. 
national reporter Randal C. 
archibold wrote that Wheaton 
and the other 19 colleges he 
highlighted “stress undergradu-
ate teaching, have established or 
rising scholarship, even if they 
come up short on standardized 
test scores, and are alternatives 
to the usual suspects. they’re 
not a good fit for everyone, and 
represent just a small sample of 
america’s riches.” Please visit 
www.wheatoncollege.edu/news/
home.html to read more.

Responsible  
graduates
In a Boston Globe front-page 
article on the growing number 
of Massachusetts college seniors 
signing a pledge promising to 
work at socially responsible 
companies after graduation, 
tommie Watson ’06 spoke about 

his desire to 
obtain a job at 
a nonprofit that 
would allow 
him to work 
with inner-city 
children. he 

said he doesn’t care how much 
he is to be paid, as long as he 
can feel that he is making a dif-
ference.

‘”We are realistic,” said 
Watson, who signed up 240 
out of 400 fellow seniors. ‘”But 
for those students who sign the 
pledge and don’t think about it 
right now, maybe further down 
the line it will remind them to 
think, ‘oh, I’m in this company, 
what can I do to make a differ-
ence?’”

Commencement 
roundup
Wheaton’s Commencement 
address, delivered by journalist 
Cokie Roberts, made the New 
York Times’ cut of speeches 
featured in the paper’s an-
nual roundup. Roberts and 
Wheaton joined musician 
Melissa etheridge (Berklee 
College of Music), Defense 
Secretary Donald Rumsfeld 
(Virginia Military Institute), ac-
tress Jodie Foster (University of 
Pennsylvania) and a dozen other 
luminaries highlighted.

Dads honored at  
diabetes benefit
President Ronald Crutcher 
was honored in June by the 
american Diabetes association 
as a Father of the Year. other 
honored dads included Jim 
Carmody, vice president and 
GM of Seaport Boston; the Rev. 
Charles Stith, director of the 
african Presidential archives 
and Research Center at Boston 
University; and Brian Moynihan, 
president of Global Wealth & 
Investment Management for 
Bank of america. the four were 
honored for their commitment 
to fatherhood and community. 
the event was covered in the 
Boston Globe.

Print collection 
conservation
Wheaton’s Japanese woodblock 
prints were featured on WGBh’s 
“Greater Boston” in May. the 
show highlighted the northeast 
Document Conservation Center 
(neDCC) in andover, Mass., 
where 49 of Wheaton’s 100 
asian prints are undergoing con-
servation. Susanne Gramly of 
neDCC is working on preserv-
ing the Wheaton prints, which 
she called impressive. “there 

are many well-known Japanese 
artists in this collection with 
many wonderful colors,” she 
said. “they are quite attractive.”

Winning big
Sportswriter Mike Szostak of 
the Providence Journal featured 
Wheaton’s many winning teams 
in a June column.

“Women’s track, women’s 
soccer, softball, baseball. every 
year some team at Wheaton 
College challenges at an nCaa 
tournament, and 2005-06 was 
no different,” Szostak wrote. 
“the baseball Lyons, a varsity 
program for only nine years, 
had their best season and 
finished second at the nCaa 
Division III Championships. 
Coach eric Podbelski ‘s team 
posted a 42-10 record and put 
together a 24-game winning 
streak. But baseball wasn’t the 

only success story at Wheaton. 
eleven other teams had win-
ning seasons.”

No pay, with 
benefits
In an Attleboro Sun-Chronicle 
story about unpaid internships 
for high school and college 
students, Megan Reid ’09 
spoke about why she chose 
an unpaid internship at the 
Metropolitan Museum of art in 
new York. her job, only one 
of eight offered to hundreds 
of applicants, placed her in 
the Cloisters, the medieval art 
branch of the museum.

“It was really random,” Reid 
told reporter Julie o’neil. “I 
mean, who does medieval art? 
But my professor for my medi-
eval art class is totally into it. 
She really impressed me.” Q

Standing and Seated Women Looking at a Picture of the Tama River, 
18th-century woodcut by suzuki Harunobu. Gift of Eleanor norcross.
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The  
lifelong 

learner

18  Wheaton Quarterly



Fall 2006  19

Molly Easo Smith grew up in Madras (now Chennai) in southeastern India in a family that was unconventional 

in many ways and extremely conservative in others. She attended an all-girls school from kindergarten to 

graduation, and a women’s college for her bachelor’s degree before compelling her parents to allow her 

to complete a master’s degree at a coeducational college on the outskirts of the city.

“The traditional part of my upbringing meant that I would have to submit to an arranged marriage in 

which my spouse would be chosen by my parents and I could not continue my studies,” Smith said. “I 

was single-minded in my determination to pursue a doctorate in English (my parents, like many Indian 

parents, tried to compel me to enter medical or law school). I came to the University of Delaware among 

a few choices because, in my imagination, it seemed somehow appropriate to arrive into the first state in 

the Union; it was also the closest university to New York City that I was admitted to with funding. I had 

always envisioned New York with robust enthusiasm, as a symbol of the United States itself, as a place 

signaling opportunity, freedom and realizable aspirations. I was, in retrospect, bold, brave and single-

minded; age and experience have tempered these traits—I hope.”

The former dean of arts and sciences at Seton Hall University brings to Wheaton a legacy both of sig-

nificant accomplishment—she led several initiatives that promoted faculty engagement and enhanced 

student learning, supported the development of several interdisciplinary programs, established the 

university’s academic resource center, and coordinated faculty efforts for renovation of the institution’s 

science center—and that bold single-mindedness. She spoke with Quarterly editor Jayne M. Iafrate 

about the joys and perils of higher education.

The  
lifelong 

learner
For new provost Molly Easo Smith, “there is so much left to learn, and 

a zillion lifetimes will not exhaust the knowledge left to be gained.”

Fall 2006  19
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I believe passionately  

in the liberal arts as a 

foundation for success.

“
„

not have compromised my deepest convictions, even if acced-
ing to what would please others presented the easiest course of 
action. Inaction in the face of serious violations of principles is 
tantamount, in my view, to culpability in those actions; inac-
tion on the matter I confronted was out of the question for me. I 
hold personal and professional integrity in the highest regard and 
expect both from those who work with me.

I do not see the circumstances that evolved as a setback—on 
the contrary, they enabled me to realize the strength of my deep-
est convictions, my commitment to professional and personal 
integrity, and my willingness to act in accordance with my most 
cherished values.

What should students know about your curricular interests? I’m espe-
cially interested in the academic programs you introduced at Seton Hall, 
as well as the creation of the Student Advisory Committee.

I especially enjoy seeing connections among areas of study—my 
own interest in the Renaissance took me to literary critics, social 
historians, sociologists, political theorists, medical historians, 
cultural anthropologists, et cetera. Many of the curricular de-
velopments which occurred during my tenure as dean brought 
faculty from different disciplines together: Environmental Studies 
and Latino Studies, for example, resulted from efforts by faculty in 
multiple departments and there is much interest among students 
in crossing disciplinary boundaries and articulating connections 
between them. I hope that I am able to encourage, enable, and 
support such explorations, which have already have been started 
by students and faculty at Wheaton.

Members of the Dean’s Student Advisory Committee helped 
me focus on the things that truly matter—they provided a pulse 
on university life, worked hard on directions for the college, 
and advised me on various matters, including speakers, cultural 
events and curricular directions. My sense of accomplishment 
in all the things I did was rooted in their support and made pos-
sible by their efforts. I hope to duplicate this at Wheaton through 
what, I hope, will become energizing involvement and interac-
tion between me and student leaders.

Another of your accomplishments at Seton Hall is improved faculty 
development. Would you discuss your philosophy of mission-centered, 
interdisciplinary and interdepartmental hiring of faculty?

A major step forward for faculty in the College of Arts and 
Sciences occurred when I normalized their teaching loads by 

What are your impressions of academic life in India versus the United 
States? Are there qualities of the Indian educational system or philoso-
phy that might surprise or interest U.S. college students?

I believe passionately in the liberal arts as a foundation for suc-
cess, and that foundation was laid in my school and college years 
in India. Colleges such as Wheaton embody that belief, a belief I 
grew up with as a universally acknowledged definition of educa-
tion that best prepares you for life and work. However, I find that 
as a scholar, teacher and administrator, I often have to make the 
argument about true education as synonymous with immersion in 
the liberal arts. People sometimes need convincing; the impera-
tive to concentrate on narrowly defined professional training often 
appears attractive in the short term.

The educational system in India is modeled on the British 
system. Of course, education, in its truest sense, implies contact 
with and a desire to familiarize oneself with unfamiliar worlds—I 
have no doubt that students and faculty everywhere learn much 
through immersion in other systems. Our students would find the 
Indian educational system fascinating, energizing and sometimes 
frustrating—all of which are desirable responses and signals of 
growth. 

You seem to have been leaning toward administration for much of your 
academic career. What’s the attraction for you? 

I guess I always have been moving toward administration. In 
school, I was elected captain of one of the five school houses 
and took on several responsibilities. Commitment to improving 
the learning experience of students and the work lives of those 
who enable learning, and learn while enabling learning in others, 
has remained a constant goal for me. I see college-level admin-
istration as maximizing my ability to pursue these goals and as 
providing maximum opportunity for personal growth.

Administration brings its challenges, of course. Acting on the 
strength of one’s convictions sometimes involves making deci-
sions that may not prove popular, even among those one serves. 
I have had to do that sometimes.

One of those challenges was a no-confidence vote at Seton Hall after 
the dismissal of an associate dean. What sort of personal/professional 
qualities help you recover from that sort of setback?

I was, of course, saddened by a vote of no-confidence by 47 
of the 210 faculty members in the College of Arts and Sciences 
over a decision that I made. But saddened though I was, I could 
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“I want to immerse myself in 

the innovative culture at Wheaton 

that made such “Connections” and 

“Infusions” possible.„

reducing them to three courses each semester and subsequently 
moved toward reductions for research. Other initiatives included 
improved travel allocations for presentations at conferences and 
assistance with grant writing from my office. For the first time 
this year, we held a junior faculty retreat, which was a great suc-
cess, and set the stage, I hope, for future moments of collabora-
tive thinking and community building.

Mission-centered hiring was a collaborative effort within the 
college. We advertised for faculty in fields where research and 
teaching interests related to aspects of the mission of the universi-
ty. Faculty elected an interdepartmental committee which initial-
ly screened applicants, while departments conducted interviews 
and vetted selected applicants. Once departments approved a 
candidate, the committee met and finalized a list of candidates. 
We received applications from experts in many disciplines and 
appointed candidates to several different departments.

Other collaborative efforts included appointing a faculty mem-
ber with dual expertise to two departments; for example, we ap-
pointed a faculty member with expertise in Asian Religions jointly 
to the departments of Religious Studies and Asian Studies. We 
made several such dual-departmental hires. The success of these 
appointments will depend on the degree of support these faculty 
members receive from chairs, administrators and colleagues.

Our own strong commitment to mission, to educating the heart 
and the mind, should enable us to continue to make mission-cen-
tered, interdepartmental and cross-disciplinary hires.

This sounds similar to Wheaton’s “Connections” curriculum. 

These are aspects that drew me to Wheaton; the Wheaton 
Curriculum is an extraordinary accomplishment in collaborative 
curricular development. I want to immerse myself in the in-
novative culture at Wheaton that made such “Connections” and 
“Infusions” possible. I expect to learn much and to help take us 
further in directions started by Susanne Woods and faculty.

What else attracts you to Wheaton? 

Much of my knowledge of Wheaton is still from the outside 
looking in, and of course, my desire to be part of the Wheaton 
family springs from my perception of our strengths. But it would 
be foolish of me to imagine that we have no weaknesses. 
Perhaps I will discover a few as I become part of the family.

A great deal of your scholarly study is in Shakespeare. What was your 
initial inspiration for this field of study, and what keeps you hooked?

I was drawn to sixteenth- and seventeenth-century England early 
and devoured social histories, literature, historical novels and 
political narratives whenever I could. Shakespeare and his con-
temporaries, so much a part of ordinary lives and royal house-
holds in late sixteenth- and early seventeenth-century London, 
seemed a natural choice of focusfor me. More recently, I be-
came interested in the lives of women in the period, in autobiog-
raphies of women who lived unconventional or influential lives. 
I last worked on a fascinating biography of Elizabeth Stubbes by 
her husband, Philip Stubbes, and a biography of a woman who 
kept a recusant house outside London in the mid-seventeenth 
century. History, especially social history, absorbs me, and writ-
ers of the sixteenth and seventeenth centuries provide a vivid 
tapestry of lived experiences among all segments of society in 
their time.

What keeps me hooked is, I suspect, what keeps every 
scholar of the Renaissance hooked—there is so much left to 
learn, much remains to be discovered, and a zillion lifetimes 
will not exhaust the knowledge left to be gained.

Will you teach at Wheaton?

I hope and expect to do so, but not in my first year, when I 
expect most of all to be a student of Wheaton’s habits, history 
and aspirations.

I just acquired a copy of the “Program of the Centennial     
Celebration,” published in June 1935, and it makes fascinating 
reading. I also acquired Class Letters published in 1948 by the 
Class of 1935, and I have come to know the members of that 
class rather well through their narratives. Alumnae/i commit-
ment to Wheaton is a powerful record of our achievements. 
I now wish I could acquire Class Letters from every class that 
graduated from Wheaton as a first step toward understanding 
and acknowledging our history.

We present a fascinating history of accomplishments, have a 
powerful narrative to convey about liberal arts education, and 
face a mesmerizing set of challenges. I look forward to continu-
ing the work of those who made our current efforts possible—
Wheaton’s roster of leaders records a humbling and inspiring 
model for emulation. Q
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Five days at Reggio Emilia
The best preschools in the world: 
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Just as every baseball fan yearns to visit 

Cooperstown, every early childhood educator 

dreams of going to Reggio Emilia, a small city in 

Italy reputed to have the best preschools in the 

world. So when Professor Vicki Bartolini, chair of 

Wheaton’s Education Department, mentioned that 

she was taking a group of students to the first-

ever Students and Professors Study Group, an 

international conference to be held in Reggio Emilia 

in February 2006, I was thrilled to go along and 

learn firsthand about these world-famous schools. 

By Blakely Fetridge Bundy ’66

Five days at Reggio Emilia
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Bartolini and Marge 
Werner, director of 
Wheaton’s Elisabeth Amen Nursery 
School, attended a small pilot program 
in Reggio in 2005 and became convinced 
that this would be a valuable experience for 
Wheaton education students. How did I get to go? Just lucky, I 
guess. I’ve spent my entire career in early childhood education, 
starting as a student teacher in the nursery school during my 
senior year at Wheaton and, since my 1966 graduation, serving 
variously as a teacher, administrator, writer, editor, photographer 
and advocate. But I’d never been to Reggio. This was an oppor-
tunity that I couldn’t pass up.

The Reggio Emilia preschools started after World War II, but 
were a well-kept secret for decades. In 1991, Newsweek’s report 
on global education declared them to be to be the “best pre-
schools in the world.” A traveling exhibit called “The Hundred 
Languages of Children” vaulted the Reggio Approach to world-
wide prominence. Since then, Reggio has had a significant im-
pact on the field of early childhood, as educators recognize the 
value of these extraordinary schools and seek to emulate them.

How do Reggio schools differ from U. S. preschools

The difference between Reggio preschools and U.S. classrooms 
is obvious when you walk through the door of one of these 
schools. In a typical American preschool classroom, you might 
find primary-colored plastic furniture and toys, commercial or 
cartoon figures such as Disney characters on the walls, displays 
of identical artwork produced by all children in a class, and re-
heated meals served on paper plates. Many American preschools 
are housed in space created for another use, such as a church 
basement or a former elementary school. 

Reggio schools, on the other hand, are located in buildings 
specifically designed for that purpose, using the collaborative in-
put of teachers, parents and architects. While each Reggio school 
(there are more than 50 preschools and nearly 20 infant-tod-
dler schools) is unique, they all share some common elements, 
including:
•	 a large piazza or enclosed atrium-like space which is the heart 

of the school with all classrooms opening onto it
•	 four classrooms, usually divided by age with never more than 

24 children with two teachers 
•		a special art studio called an atelier, staffed by an artist
•		a kitchen and dining room where children enjoy freshly pre-

pared meals, served atop china 

•		a staff room
•		bathrooms designed specifically for infants, toddlers or pre-

schoolers, with changing tables and child-sized toilets and 
sinks

•		perhaps other special spaces, such as a music room or a sleep-
ing room for infants
Reggio considers the environment to be the third teacher of 

the child, and the care and thoughtfulness in its construction are 
obvious. The schools are open, airy, clean, and feel comfortable 
and inviting to adults and children alike. While the classrooms 
are richly appointed, the rooms are well-organized and children 
learn how to put their materials away before moving on to the 
next activity, so the classrooms never feel cluttered. 

Floor-to-ceiling windows and sliding doors lead to an adjoining 
playground and, inside, there are well-tended plants throughout 
the school. Light and its exploration is another important factor. 
Classrooms have soft, incandescent lighting instead of the glaring 
fluorescent light common in American schools. Light tables with 
brightly colored, translucent objects to explore are found in most 
classrooms, as are overhead projectors that produce patterns or 
colors on white walls. Mirrors are located in unexpected places, 
helping children learn about themselves and explore different 
points of view. For example, you might find a mirror over an 
infant’s changing table, inside a large triangle apparatus that al-
lows children to climb inside and view themselves from several 
angles, or as the surface of a table where children play with small 
blocks.

A differing image of the child

Also different is the contrasting image of the child. Americans of-
ten view the child as weak, vulnerable and in need of protection. 
As Dr. Mel Levine, a University of North Carolina researcher and 
pediatrician, says, “Parents really have a sense that their kids are 
fragile.” American children are rarely allowed to structure their 
own play, but are carefully supervised and put into organized 
programs and lessons from a very early age. 

In contrast, the Reggio philosophy sees the child as powerful, 
strong, competent, and filled with potential, a constructor of his 
own knowledge and learning. The late Loris Malaguzzi, a teacher 
and great pedagogical thinker, was the first head of Reggio 
schools and his influence is still felt at Reggio. The child, he said, 
“possesses many resources at birth and with an extraordinary 
potential which has never ceased to amaze us. …This is a gifted 
child for whom we need a gifted teacher.” Malaguzzi referred 

Blakely Bundy and Professor Vicki Bartolini 
(center) are surrounded by the students they 
took to Italy. 
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Meet the students

Five Wheaton students were chosen to participate in the Students 
and Professors Study Group at Reggio Emilia. They include:
•	 Amy March ’06, from Pennsylvania, student taught in the 

Norton schools. She was licensed to teach early childhood in 
Massachusetts by graduation and she knows she wants to be a 
teacher. Amy is an economics major and education minor.

•	 Tessa Manolopoulos ’06, from Maryland, also student taught 
kindergarten in Norton. Tessa is a psychology major and educa-
tion minor and she, too, was a Massachusetts licensed teacher 
in early childhood by graduation. 

•	 Jocelyn Horton ’08, is Bartolini’s research assistant. Jocelyn, who 
has volunteered in a Reggio-inspired daycare center for infants 
and toddlers in her New Hampshire hometown, wants to work 
with this age group.

•	 Kyle Beaulieu-Jones ’06, a history major from Connecticut, 
is interested in secondary education. He first learned about 
Reggio in one of Bartolini’s classes last year.

•	 Abby Browne ’06 is an artist and studio art major from Vermont. 
Abby is a four-year volunteer in the Wheaton Nursery School, 
where she first heard about Reggio. She was intrigued by the 
strong art component in the schools and wanted to learn more.
In preparation for the trip, the students read The Hundred 

to “the hundred languages of children,” meaning that children 
express themselves in many different ways, through many different 
media, including art, music, body movement, words, etc. Reggio 
schools provide a wide variety of opportunities for children to 
express themselves in these many different languages.

American preschools often move children through a fast-paced 
day that might include specific times for art, free play, music and 
outdoor play, and curriculum themes that change daily or weekly 
(autumn, dinosaurs, holidays, etc.). In contrast, at Reggio schools, 
children are allowed large blocks of time to explore their environ-
ment and to delve into projects that interest them and which might 
take days, weeks or even months to complete. 

Documentation of children’s learning is another noticeable 
difference in Reggio schools. Documentation panels adorn every 
wall, illustrating the children’s process of learning. Teachers docu-
ment children’s learning using many tools including video, tape 
recording, photography, work samples and narration. They reflect 
upon and discuss this learning with other teachers several times a 
week and keep parents informed with daily journals.

These examples are just the tip of the iceberg in learning about 
Reggio Emilia schools. People spend years studying the schools 
and, because the Reggio Approach is not static but a continuing 
process that is constantly evolving, it is impossible to know every-
thing about the Reggio Approach.

     The Reggio philosophy sees the child as powerful, strong, 

competent, and filled with potential, a constructor of his 

own knowledge and learning.
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The entire first day is devoted to background information about 
the history and structure of the Reggio schools. Various dignitaries 
discuss budgets, tuitions and teacher training. Frankly, it’s a rather 
dry day. Beaulieu-Jones jokes that the discussion was all about 
collaboration, hands-on learning, and dialog, but that we had just 
sat and been lectured to for hours. Those who have been to Reggio 
before tell us to be patient. 

Day 3

The morning begins with a visit to Reggio Emilia’s famous open-
air market, where the students choose gifts. Horton is thrilled to 
bargain down the price of a colorful cashmere scarf. 

Our first session on documentation, presented by a pedagogista 
(or child development specialist), is the most engaging presenta-
tion so far. She touches on both the theoretical and the practical 
aspects of documentation and illustrates it with appealing images 
of children. But the best comes in the afternoon—our first visit to a 
Reggio school. Browne and I sign up to go to Arcobaleno Infant-
Toddler Center, while Bartolini and the four other students visit 
Rivieri, another infant-toddler school. 

With foreign visitors allowed only rarely inside the buildings, 
especially when children are present, we feel fortunate. The minute 
we walk in the door, we know that we are in a very special place! 

Languages of Children: The Reggio Emilia Approach—Advanced 
Reflections, a book that explains the Reggio philosophy. The 
students met with Bartolini several times to share responses to the 
readings and to generate their own questions to consider while in 
Reggio. Each student kept a journal. About two weeks before we 
left, I visited Wheaton to meet the students and join them for dinner, 
discussion and the video, “To Make a Portrait of a Lion,” describing 
how children studied the lion statues that guard one of the plazas in 
Reggio Emilia. Bartolini noted, “It’s exciting to realize that we are a 
unique community of learners, including current students, faculty, 
and an alum, about to travel together to Italy!” 

Day 1

The conference takes place at the brand-new Loris Malaguzzi 
International Center—the first event to be held in the center. 
Checking in, we notice a display of flags of the nations repre-
sented at this conference—35 in all! There are four simultane-
ous conferences—our Students and Professors Study Group; the 
International Group (mostly teachers and directors); the Leadership 
Group (policymakers, superintendents, and other leaders); and the 
Atelierista Group (studio artists). 

“As soon as I walked in the door, I knew that this was something 
big!” Browne said.

As we enter the auditorium, we hear Italian opera over the 
loudspeaker and notice large vases of gorgeous flowers adorning 
the speakers’ table—not the usual atmosphere for an educational 
conference, with the Italian sense of style very apparent. All the 
important Reggio leaders are there—people whose names that I’ve 
heard many times over the years.

After lunch, we return to the students’ hostel, which is housed in 
a former nunnery, replete with arched ceilings, a courtyard, fresco 
paintings on the walls, and a director who doesn’t speak English. 
Next is a walking tour of Reggio. Because the preschools’ collabo-
ration with the town is so important to its structure and philoso-
phy, a tour is included as part of the conference. With jet lag still 
taking its toll, I return to my hotel to trace a lost suitcase, while the 
students find a little restaurant for dinner (and then on to a gelato 
place that they’ll visit every evening). 

Day 2

My suitcase is waiting for me outside my door—its fresh clothes 
and my camera a welcome sight. At the Malaguzzi Center, which 
still smells charmingly like its former life as a Parmesan cheese 
factory, we find the large classroom where the Students and 
Professors Study Group convenes. This English-speaking group has 
students and professors from nine countries and six U.S. colleges 
and universities: Tufts, Lesley, University of Vermont, Clemson, 
University of Colorado and Wheaton. Most of the students are 
graduate students and classroom teachers or directors. How 
fortunate these Wheaton students are to discover Reggio at the 
beginning of their careers. 

Reggio considers the environment to be the third teacher 

of the child and the care and thoughtfulness in its 

construction are obvious.
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The very rich environment is adorned with brick walls, tile floors, 
floor-to-ceiling windows, some beautiful antique furniture, the 
scent of incense, and the use of light—both soft, as in lamps and 
lighting fixtures—and bright, in the use of overheads to shine pat-
terns and lights on large wall and hanging sheet spaces. There is 
such thoughtfulness and care in every aspect of this space, from 
tiny toilets for toddlers to specially built cribs, which rest on the 
floor with an opening at the foot to allow children finished with 
their naps to crawl out when ready for company. A “casetta” or 
little playhouse has small holes for children to enter and large slits 
in the roof for teachers to view them. Strictly forbidden to take any 
photos inside Reggio schools, Browne makes a few sketches to 
capture the beauty of this place. 

Day 4

Today is another school visit—this time to a preschool. Bartolini 
and I sign up for the Anna Frank School, while the students will 
visit Pampolini. Anna Frank was the second preschool built in 
Reggio in the mid-1960s. (It’s named for the World War II teenage 
diarist; parents and teachers vote to name all schools.) 

We walk around the school, wander into classrooms, and ob-
serve the children for a full hour. The school is in full session, with 
about 70 three-, four- and five-year-olds in four classrooms. We are 
thrilled to see a Reggio school in action. We notice that children 
are allowed to leave their classrooms to come into the atrium to 
play by themselves. (This would never be allowed without direct 
adult supervision in an American school and illustrates perfectly the 
differing images of the child.) We see a girl and a boy come out to 
play on a mirrored table. They take out a container of small blocks, 
build happily for many minutes, and, when they are finished, put 
the blocks back into the container and return to their classroom.

The art produced by Reggio children is world-famous. We 
watch with fascination the work of several children engaged in 
a drawing project in the small atelier or studio adjacent to their 
classroom. The teacher helps the children draw animals. A large, 
colorful art book with animal illustrations is used as a model for 
the projects of three four-year-old boys. One works on an eagle, 
another on a tiger, and a third on a snake. First the boys sketch 
their animal with a pencil, with much input from the teacher, who 
points out details repeatedly. When the teacher and child are sat-
isfied with the sketch, each child carefully paints his animal. The 
boys work on this project for a full hour and we have to remind 
ourselves that these are four-year-olds! In another classroom, the 
five-year-olds are using clay to sculpt an image of one of the girls. 
Again, the teacher works closely with each child, pointing out 
details and making suggestions.

After our visit, we meet up with the students and learn that they 
have been just as enthralled as we have. Horton is amazed by the 
intense concentration and focus of the children as they work on 
projects. March mentions how children move smoothly through the 

day with minimal adult intervention. Manolopoulos is impressed 
that children as young as three are able to use delicate, sharp tools 
effectively, which would never be allowed in the U.S. The relaxed, 
European lifestyle that he’s observed is reflected in the schools, 
says Beaulieu-Jones. Everyone speaks about the inviting classrooms 
and beautiful equipment. What an inspiration for the students!

We spend the afternoon at the Remida Recycling Center, where 
new but discarded items from Reggio industries are collected and 
distributed, to be put to creative use by Reggio schools and other 
citizens of the town. Apparently this project has been so successful 
that other cities in Italy, as well as in Denmark and Australia, have 
copied the idea. After a presentation, we “play” with the materials, 
including exploring light and shadow and “listening” to inanimate 
objects made of metal, plastic and cloth with a stethoscope. The 
students talk about starting a mini-recycling center at Wheaton.

Day 5

The students spend the day strolling the streets and shopping 
for gifts to take home, stocking up at the supermarket on locally 
produced olive oil and Parmesan cheese. We meet at the plaza 
with the lion statues featured in the video that we’d seen before 
the trip, and we take a few photos. Before our final dinner in Italy, 
we gather to reflect on the past five days.

“Have your experiences at Reggio changed you?” I ask. All five 
students nod. 

“The class environments in Reggio are amazing,” said Horton.
 “I’m going to go back to my kindergarten classroom and pull 

all the plastic off the shelves,” Manolopoulos remarked. “It gave 
me such new respect for children.” 

The implications for secondary education struck Beaulieu-Jones: 
“It makes me want to make my students’ days more interesting. I 
want to find ways of teaching creatively instead of lecturing.” 

Browne, always the artist, noted her enchantment with the 
light, color and space she observed in Reggio schools. “But I also 
want to go back and create my own recycling center. It brings 
together environmental issues, aesthetics and children.” 

“I want to open my own learning center and design the build-
ing myself,” Horton sighed. “Most importantly, I want to show 
more respect to the children and the 
work that they do so that they, too, 
respect their own work.” 

Five students and five days at 
Reggio Emilia. Imagine the impact as 
those five students carry the messag-
es of Reggio Emilia into their work after 
graduation from Wheaton. Q

Blakely Fetridge Bundy ’66 is 
the executive director of the 
Winnetka (Ill.) Alliance for 
Early Childhood. 
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The amount of financial aid 

available at Wheaton not only helps 

students achieve their educational 

and career goals, but also serves as 

one of our greatest strategic assets 

in strengthening the college’s reach 

and reputation. If we fall short on 

financial aid, we shortchange both 

our students and our good name.

Higher ed’s  
high-stakes 
crisis

Financial aid:   
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Charesah Hawkes is what some might call the quintessential Wheaton College student. The senior 

from Portland, Maine, is the first in her family to attend college. She’s a Balfour Scholar, which 

means that she has strong academic ability. She’s heavily involved in campus and community 

life, editing the student newspaper and leading the campus chapter of Best Buddies. In May she 

expects to leave Wheaton with a bachelor’s degree in political science, acceptance into a top law 

school, and more than $40,000 of debt.

The U.S. Department of Education confirms that Hawkes 
is in good company. Nearly two out of every three under-
graduate students in the United States will go into debt to 
earn a college degree, the average owing more than $19,000 
and more than 10 percent owing more than $40,000. Of the 
nearly two-thirds of Wheaton students who receive some sort 
of financial aid, most of them will graduate with anywhere 
from a few hundred dollars up to roughly $90,000 in student 
loan debt. 

Just a few years ago, this level of student loan debt was un-
thinkable; today it is the norm. As the media and government 
begin to shed more light on the growing college affordability 
crisis—major American newspapers have published more than 
200 stories on the topic this year alone and U.S. Department 
of Education Secretary Margaret Spellings has launched the 
Commission on the Future of Higher Education—colleges like 
Wheaton are developing new financial aid strategies to stem 
the tide of students forced to choose another college’s finan-
cial aid package over Wheaton’s academic offerings.

Why does college cost so much?
It’s a simple question with a complex answer: College costs so 
much because knowledge is expensive. 

Unlike businesses, which strive to keep costs at a mini-
mum, colleges must spend to make themselves as attractive 
as possible to their constituents—which include prospective 
students, current students, alumni, faculty and staff, corporate 
donors, the media and many others—and the biggest expense 
in higher education is the salaries of those faculty and staff 
who deliver knowledge to students. As President Ronald A. 

Crutcher writes in “Convergence” (page 3), “At its most elemen-
tal level, education represents the passing of humanity’s most 
precious asset, knowledge, from one generation to the next. And 
this transfer is financial as well as intellectual. …Colleges define 
profit very differently.”

Just more than 50 percent of Wheaton’s expenditures support 
the salary and benefits of the people who provide knowledge 
and services to students; the national average for U.S. colleges, 
according to the Department of Education, is nearly 75 percent. 
Another 20 percent of revenue goes toward the annual expenses 
that support both academic enterprises and infrastructure, 
everything from online databases and scientific equipment to 
heating and cooling bills. The other 30 percent, the college’s 
second largest expenditure, is returned to students in the form of 
financial aid. 

Unofficially, every Wheaton student receives financial aid 
because no student pays the full price of a Wheaton education. 
For example, the 2006-07 comprehensive fee is $42,880, but 
the actual cost of providing an education per student will run 
about $55,600. 

Financial aid: A primer
Financial aid is a necessity for a majority of college students to-
day. In fact, it has become an integral part of higher education. 
Increasingly, students and their families depend upon scholar-
ship support to cover the cost of college. Some 84 percent of 
students enrolled at private colleges in 1999-2000 received 
some scholarship aid, with the average package amounting to 
$13,400, according to the National Association of Independent 
Colleges and Universities. 

By Michael Graca and Jayne M. Iafrate
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Eligibility, or need, is determined by 
the college’s analysis of a family’s Free 
Application for Federal Student Aid 
(FAFSA) forms. The analysis considered 
factors such as family size, number 
of dependents attending college, and 
any extraordinary medical or unusual expenses, as well as 
the student’s and family’s total income and assets. A family’s 
expected contribution is calculated, followed by financial 
aid. Students receive aid in the form of scholarships, Wheaton 
grants, federal/state/outside grants, federal loans or work study. 
For many students, however, there is a gap, or unmet need, that 
must be financed separately, often adding thousands of dollars 
in debt in addition to federal loans. Roughly 60 percent of 
Wheaton students rely on financial aid—despite gaps—to pay 
for their education.

Sara White ’07 spent the summer working in Wheaton’s of-
fice of Student Financial Services and witnessed the challenge 
firsthand. 

“Like most students, I didn’t know that much about financial 
aid until I started working here,” she says. “Now, I understand 
that for many students, it’s going to take them years to pay off 
their Wheaton education.”

White counts herself among the fortunate few whose financial 
aid package—combined with her parents’ savings and the mon-
ey she has earned in part-time jobs—covers the cost of college. 
And while Wheaton was her first choice, White said her college 
choice was made was easier because Wheaton put together a 
better financial aid package for her than Skidmore did. 

“I’m very lucky,” she says. “I couldn’t be at Wheaton without 
the financial aid that I’ve received.” 

And the dependence on financial aid is mutual. Most colleges 
and universities rely on aid packages as a strategic asset; compet-
itive packages not only make campuses accessible to low- and 
middle-income students, but they also are used to recruit highly-
qualified students, regardless of economic background. Too 
often, Wheaton loses when it competes for students who also 
are admitted to other highly selective schools, such as Skidmore. 
Financial aid, both need-based and merit scholarships, represent 
one of the tools that all colleges use to shape a class of students 
who can teach, and learn from, each other. Colleges that lack 
the resources to offer competitive financial aid packages face the 
very real prospect of eroding academic quality.

“Without financial aid, we’d be all about Westchester 
County,” says Dean of Admission Gail Berson, referring to one 
of the country’s most affluent regions. “We want and need di-
versity in all its forms to create the best educational experiences 
for our students.”

Wheaton occupies a highly vulner-
able position in the financial pecking 
order of liberal arts colleges, according 
to Robin Randall, assistant vice president 
for Enrollment and Student Financial 
Services. While the college enjoys sig-

nificant philanthropic support, it cannot meet the demonstrated 
need of all students, nor can it compete with comparable institu-
tions that can offer more attractive merit scholarships to highly 
qualified applicants. The result is that other colleges with greater 
resources are able to “buy” students who might otherwise 
choose Wheaton. Further, it has forced a substantial number of 
the college’s students, like Charesah Hawkes, to assume debts 
that will influence their personal and professional choices for 
many years to come. 

“I take my financial aid for granted,” Hawkes says, “I’m a very 
lucky woman. I feel like Wheaton prepared me well to handle 
these loans after graduation.”

Financing higher education
The number of students nationwide qualifying for financial aid 
began to increase sharply in the 1980s, due to several factors. 
More high school students began to pursue higher education, 
with the greatest increases taking place among families at the 
lower ends of the income spectrum. At the same time, govern-

Nearly two out of every three 

undergraduate students in the 

United States will go into debt 

to earn a college degree.

Average financial aid package offered to students with 
demonstrated need. (Includes loans and work study.)

Average need-based award

$19,062

$20,230

$21,442

$22,593

$23,681

2001 2002 2003 2004 2005
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ment support for higher education, 
particularly state support, began the 
decline that continues to this day. 
Finally, tuition began to increase 
faster than median family income, 
making higher education more of 
a financial burden on middle-class homes. In response, private 
institutions began to direct more and more of their resources to 
financial aid programs to meet the needs of their students. 

For Wheaton, the increasing demand for financial aid presents 
an especially daunting challenge because the college is depen-
dent upon tuition for its operating budget, deriving nearly 75 
percent of annual expenditures from tuition, room and board. 
The situation is not entirely unique to Wheaton. The vast ma-
jority of colleges and universities count tuition as their major 
source of revenue. As a result, some fraction of the revenue 
that colleges earn from tuition is allocated to the financial aid 
budget, thus lowering the cost of access for many students. 
However, Wheaton is more reliant on tuition than many of the 
schools with which it competes. In fact, for every dollar that 
tuition increases, the college realizes approximately 75 cents in 
revenue; the remaining 25 cents supports student financial aid. 
This reality limits the college’s ability to invest tuition revenue in 
new programs and services, since doing so necessarily increases 
students’ need for financial support. 

Wheaton’s tuition dependence has become especially 
problematic as its reputation for academic strength has grown, 
changing the group of colleges with which Wheaton competes 
for students. Over the past 10 years, the number of first-year stu-
dents who graduated in the top 10 percent of their high school 
class has more than doubled, increasing from 24 to 56 percent. 
In that same period, the average SAT score of first-year students 
who chose to submit scores has risen at roughly the same rate as 
the high school ranking of the applicants.

The college’s admission success has placed Wheaton in 
more direct competition for students with institutions that enjoy 
greater resources and philanthropic support. Wheaton’s aver-
age financial aid package covers a smaller share of the cost of 
college than any of the eight other schools in the Northeast 9, 
an informal comparison group of similar schools in terms of 
size, offering and academic strength. In fact, Wheaton’s average 
need-based financial aid package compares poorly to the aver-
age award at Hobart and William Smith College, the next-weak-
est package in the group. Despite Wheaton’s limitations, the 
college actually provides financial aid to more students than do 
all but two of the schools (Hamilton College and Hobart and 
William Smith) in the Northeast 9. While this provides broader 
access to the type of high-quality liberal arts education that 

Wheaton and its peers offer, the 
college’s policy exacerbates its 
competitive disadvantage. 

Wheaton cannot easily respond 
to the challenges posed by its 
wealthier competitors. Tuition 

increases serve to magnify the demand for financial support. 
At the same time, the college cannot increase spending of its 
endowed funds without diminishing the value of those assets in 
the long term. Increased philanthropic support represents the 
best hope for strengthening Wheaton’s competitive position. 
Between 1993 and 2000, the Campaign for Wheaton created 
more than 70 new endowed scholarship funds and annual fund 
gifts. However, donor support for financial aid peaked at nearly 
21 percent in the 2001-2002 school year, and has been declin-
ing ever since. 

The human cost 
About 100 students on the Wheaton campus borrow more 
than $8,000 through private lenders each year, in addition to 
federally subsidized loans. These students place great value on 
their Wheaton education, but will face significant challenges in 
navigating the next phase of their lives with such debt burdens. 
And not every student is willing to risk so much debt. The 
April 16 issue of The Portland (Maine) Press-Herald offers an 
example. The newspaper published an article about the debt 
burdens college students face and featured the example of for-
mer Wheaton student Sara Gallagher. She left the college after 
one year with $14,000 in federal and private loan debt. 

Others are unfazed by the risk. One senior faces debt even 
more daunting than the average “worst case” described by the 
financial aid office. The student says that he is paying the cost 
that his financial aid package doesn’t cover through “signature” 
loans from Sallie Mae taken out in his name. As a result, he 
will leave Wheaton with tens of thousands of dollars in debt to 
be paid in the coming years. 

“I’ll be paying off my loans for a long time after Wheaton, 
but it was my decision to come here. I fell in love with 
Wheaton during the college search.” 

“I don’t regret it at all,” he says. “I’ve met so many out-
standing people—faculty members, other students and staff.” 
A self-described people person, the young man says he has 
particularly enjoyed exploring the intersection of economics 
with public policy and the law, and is interested in pursuing a 
law degree in the future. 

“Because I chose to attend Wheaton, though, I need to get 
out into the workforce right away and begin paying my loans,” 
he says. “Law school is a long-term goal.” Q  

The college’s admission success 

has placed Wheaton in more direct 

competition for students with 

colleges that enjoy greater resources.
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CLASS NOTES

Reunion 2006
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REGIONAL EVENTS

CLASS NOTES

Boston | Sept. 5
Wheaton Night at Fenway Park, Boston Red Sox 
vs. Chicago White Sox, 7:05 p.m.

Boston | Sept. 13
Americans in Paris exhibit at the Museum of 
Fine Arts, Boston, with reception and lecture by 
Professor Tripp Evans. Time TBA.

Baltimore | Sept. 14
Baltimore Orioles vs. Boston Red Sox, Oriole Park 
at Camden Yards, 7:05 p.m.

Baltimore | Nov. 2
Night at the Baltimore Symphony, preceded by 
a reception with President Ronald A. Crutcher. 
Meyerhoff Symphony Hall, time TBA.

Cleveland | Oct. 9
Annual Fall Lecture Day featuring Wheaton 
Chemistry Professor Jani Benoit at the Playhouse 
Club.

Boston | Jan. 7
Annual ice skating event at Frog Pond on Boston 
Common. Time TBA.

For the latest events calendar, please visit the Alumnae/i 
Association on the Web at www.wheatoncollege.edu/alum/
association/events.html.

Each year, Reunion Weekend gives alums 
much to celebrate—reconnection to old 
friends, memories of college days, new 
opportunities for learning and networking. 
This year, Reunion classes went to extremes 
to celebrate their Wheaton years, honor-
ing two accomplished alumnae/i—Barbara 
Payne Janes ’61 and Tony Laing ’96—and 
challenging each other to set new records 
for attendance and giving. 

If you were sitting in the Chapel that 
Saturday afternoon, you felt the excite-
ment. More than 500 alumnae/i registered 
to attend Reunion, and many others chose 
to return as well, setting the stage for record 
attendance figures:
• The Class of 1966 won an award for the 

most improved attendance since their last 
Reunion with an increase of 16 class-
mates attending their 40th.

• The Class of 1956 won an award for 
the largest percentage of classmates 
attending Reunion with 43 percent in 
attendance.

• The Beryl Proctor Fenstemacher ’26 
Award for the greatest number of class-
mates returning to Reunion was also 
presented to the Class of 1956 with 52 
classmates returning.
Reunion giving to the Annual Fund also 

set record highs. Reunion classes donated 
more than $1.1 million this year, spurred in 
part by successful challenges in the Classes 
of 1956 and 1966.

The Reunion Gift Achievement Award 
(for the greatest percent growth in participa-
tion in the Annual Fund compared with the 
prior year) and the Reunion Donor Award 
(recognizing the class that has the most do-
nors to the Annual Fund during the Reunion 
year) were presented to the Class of 1981, 
celebrating its 25th Reunion. Accepting the 
awards were Monique Shire Slap and Ellie 
Horlbeck Thompson.

The Reunion Gift Participation Award 
for highest percent participation in the 

Much to 
celebrate at 
this Reunion
By Sue Little Doyle ’77  
and Chris McAllister ’94

Annual Fund during the Reunion year (91.7 
percent), the Reunion Annual Fund Award 
for the most Annual Fund dollars raised 
this year ($347,208), and the Reunion Gift 
Award recognizing the class that has the 
largest five-year total for combined annual 
and capital giving ($1,778,497) all were 
awarded to the Class of 1956, celebrating its 
50th Reunion. Co-Gift Chairs Mary Means 
Huber and Julia Clark White accepted these 
awards. Special thanks was extended to 
“Mr. & Mrs. Anonymous” for their two gen-
erous challenges to the class, without which 
this new level of class giving never could 
have been attained.

Special recognition was given to the 
40th Reunion Class, the Class of 1966, for 
the challenge they issued to classmates 
“to raise the level of giving to the Annual 
Fund, not just for their class, but for other 
and future classes.” They met this challenge 
goal when five classmates stepped forward 
to create a challenge pool and 86 percent 
of the class responded with increased gifts. 
Co-Gift Chairs Betsy Charr Bodurtha and 
Alison Grant Small were recognized for this 
extraordinary effort.

We join Alumnae/i Association President 
Monique Shire Slap ’81 and the other mem-
bers of the board of directors in thanking 
both Reunion and non-Reunion classes this 
year for the generous support for our alma 

mater. The bar is set high, and we look 
forward to the response next year from the 
’07s and ’02s! Q

Sue Little Doyle is the Alumnae/i Association 
national Reunion chair; Chris McAllister is 
the national Annual Fund chair.

Record giving by Reunion classes helped Chris McAllister ’94 present President Ronald A. Crutcher 
with a larger-than-usual check.



64  Wheaton Quarterly

END PAGE

By Steve Desroches ’96

When I told my grandmother I was 

moving to Provincetown, at the 

tip of Cape Cod, she gave me a 

strange look.

“Don’t you have to start pay-

ing your student loans soon,” she 

asked. “The Cape’s for rich people. 

I don’t know if this is such a good 

idea.” 

She had cause for concern. Over 

the past five years, Cape Cod has 

become so expensive that young 

people and families are leaving the 

region in a mass exodus. The effects 

of the runaway real estate market 

are so severe that many schools on 

the Outer Cape have seen a 25 per-

cent decline in student enrollment 

over the past several years. But 

anyone who lives here knows Cape 

Cod is anything but wealthy, except 

for those few months when the 

summer people return. The towns 

on the Cape are working hard 

to keep the peninsula from becoming nothing more than a gated 

community. The gradual loss of the working and middle classes has 

already had a severe negative impact on the local communities, the 

region’s economy and the general character of Cape Cod. This is 

what happens when there is little economic diversity.

My grandmother’s worries over my move to Cape Cod reminded 

me of a comment my late grandfather made on my graduation day 

from Wheaton. For a brief time, just after World War II, my grand-

parents owned a tiny fishing shack on the Norton Reservoir where 

they spent many a day together. On the trip home to Taunton, they 

usually made a drive past Wheaton’s campus.  

“We used to say to each other, ‘That’s where all the rich girls go 

to school,’” my grandfather told me with tears welling in his eyes. “I 

never thought that anyone in my family would ever be graduating 

from here.” 

My grandparents, poor children of Polish immigrants, were 

probably right. There was a time when many “rich girls” attended 

Wheaton. But that has changed; today students from every economic 

background enjoy a Wheaton education, but often at a price. With 

The cost of success
the hard work of my family and 

the financial aid we received from 

Wheaton, my sister and I were 

able to graduate debt-free. Many 

others do not. If I was a senior in 

high school today, I doubt that 

Wheaton—at more than $40,000 

a year—would be a possibility for 

me financially. I suspect this is true 

for many of my classmates.

When I received my master’s 

degree from the Graduate School 

of Journalism at Columbia 

University, I learned just how 

oppressive student loan debt can 

be after graduation. However, 

Columbia’s j-school is taking 

steps to reduce the burdens of 

future students. Under significant 

pressure from the alumnae/i and 

professors, the school now dedi-

cates 100 percent of its Annual 

Fund for student scholarships. I 

know Wheaton is a very different 

institution with a very different 

mission. And I know that as an institution, Wheaton is aware of 

the high cost of higher education and works with sincerity to keep 

tuition increases to a minimum and the debt load of its graduates as 

low as possible. It is also clear that college affordability is a national 

crisis and much larger than just one college or university.

Reducing student debt at Wheaton must be one of the college’s 

most important priorities. Doing so will ensure that the college can 

continue to attract the best, brightest, most creative and innovative 

students—the kind of students that a phenomenal institution like 

Wheaton deserves, regardless of their economic background. This 

must be an institutional priority. That is why from now on, when I 

give to the Annual Fund, I designate my gift to go toward student 

scholarships.

I am so proud of my alma mater and all the progress the 

“Wheaton family” has made. But I will be most proud to see the day 

when no accepted student decides not to attend Wheaton because 

they can’t afford it or they are afraid to face a crippling financial 

debt upon graduation. Q

Steve Desroches ’96 is a journalist based in Provincetown, Mass.
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Alumnae/i Board of Directors  
Slate of Candidates
With pleasure, I introduce the following candidates for the Alumnae/i Board of Directors. Candidates were 
selected after extensive research by the board’s nominating committee, and elections will be at the annual 
Alumnae/i Leadership Conference (ALC) on September 30. 

In accordance with the bylaws of the Alumnae/i Association, additional nominations may be made for 
positions other than alumna/us trustee. Nominations must be submitted in writing at least two weeks before 
ALC. Nominations should include relevant information about the candidate, written consent from the nomi-
nee, along with at least 30 signatures from alumnae/i representing no fewer than three classes. All appoint-
ments are for three years, except for the position of alumna/us trustee, which carries a five-year term.

If you would like to nominate someone to serve, the nomination form can be found online at:   
www.wheatoncollege.edu/alum/Association/BoardNomination.doc.

Congratulations to our 2006 nominees.

Nancy Rossiter Mobley ’75
Chair, Nominating Committee
Alumnae/i Board of Directors 

Sally Grant Staugaitis ’91
National Regional Chair

Sally Grant Staugaitis ’91 of Baltimore, Md., 
founded the Kenyon Company, a research 
and development firm in Washington, D.C., 
before joining the Maryland Department 
of Housing and Community Development. 
She is an active member of the Women’s 
National Democratic Club. She currently 
is serving as club coordinator, class Fund 
agent and Reunion gift chair for her 20th 
Reunion, and has been an APAC volunteer 
and class vice president.

Deirdre Houlihan DiCara ’77
National Class Officer Chair

Deirdre Houlihan DiCara ’77 of Winsted, 
Conn., is the executive director and CEO 
of the Girl Scout Council of Northwestern 
Connecticut. A well-known community 
activist, she previously served the Winsted 
Health Center Foundation both as executive 
director and on the board. At Wheaton, 
she is the recipient of a 2004 Alumnae/i 
Achievement Award, and serves as class 
co-vice president and on the Alumnae/i 
Recognition Committee.

Rebecca Hemperly ’88
Chair of the LGBTA Steering Committee

Becky Hemperly ’88 of Medford, Mass., 
has graciously agreed to serve an additional 
one-year term.

Monique Shire Slap ’81
President

Monique Shire Slap ’81 of Armonk, 
N.Y., has graciously agreed to serve an 
additional three-year term.

Jessica Bruce ’87
Alumnae/i Trustee

Jessica Bruce ’87 of Brooklyn, N.Y., is 
vice president and deputy director of 
human resources for the Associated 
Press. She has served as chair of the 
LGBTA Steering Committee and class 
president, and in 1993 she received the 
Young Alumnae/i Achievement Award. 
She has participated in many Wheaton 
events, including chairing the Women’s 
Leadership Conference in 2004.

Trishia Salinas Lichauco ’85
Director at Large

Trishia Salinas Lichauco ’85 of 
Belmont, Mass., is the associate direc-
tor of the Career Education Center at 
Simmons College. She is a member of 
the President’s Commission and has 
participated in Wheaton’s Women’s 
Leadership Conference.

Lucy Campbell ’02
Director at Large

Lucy Campbell ’02 of South Boston, 
Mass., is a portfolio and client rela-
tionship administrator with Mellon 
Financial Corporation and is pursuing 
an MBA at Boston College. She cur-
rently serves as vice president of her 
class. She has been a speaker in the 
“Major Connections” and “Women’s 
Wednesdays” series. While at Wheaton 
she was inducted into Phi Beta Kappa 
and captained both the softball and 
soccer teams.



800-896-3145 (option 2) 
www.wheatoncollege.edu/alum/giving

This is your Wheaton.

Office of Alumnae/i Relations and Annual Giving
Wheaton College, 26 E. Main Street, Nor ton, MA 02766

Investing in  
our future

Each year, some 60-plus Wheaton students delay their summer break by one week to serve as 

Commencement/Reunion Volunteers, or CRVs. In the week leading up to Commencement Day, you can 

see them preparing welcome packets, golf-carting people and supplies around campus, welcoming visi-

tors, and doing whatever it takes to make Commencement and Reunion a memorable experience both for 

alumnae/i and graduating seniors. But CRVs represent just one segment of Wheaton’s winning team. 

Donors to the Annual Fund are important players, too, and you made this year memorable with record 

giving to the Annual Fund—more than $3.5 million. Your generosity gives students like our CRVs the 

greatest gift possible— a world-class education at your alma mater.

Thank You!

Our winning team
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