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Chapter 1: Introduction 
 

 
It is a common belief that segregation in the United States is in the past, and that racial 

inequality died with the end of Jim Crow and the Brown v. Board of Education decision. This 

however, is a dangerous misconception; racial segregation and educational inequity are still large 

issues in the United States, they just are not as obvious as they once were. Segregation and 

educational inequities are still prevalent in the United States and have taken a more covert and 

coded turn. In the north where areas were never forced to desegregate, segregation still runs 

rampant. Although northern states did not legally impose segregation, neighborhoods and 

schools were often just as segregated through de facto segregation. Since actions were never 

taken to reverse this de facto segregation it is still prominent today. Specifically, in the suburbs 

of Detroit Michigan, residential segregation, largely on the basis of race, runs rampant, creating 

inequalities in housing and the schools. Although Detroit never practiced mandated segregation 

like the south, de facto segregation kept the suburbs from integrating. This segregation is still 

present in 2020.  

The aim of this study is to discover the reasons for the persistence of residential 

segregation, and how this affects public educational satisfaction. There is a long history of racial 

segregation in the United States, but many of the structures that enforced this segregation have 

been ended. What is it then that perpetuates this segregation in neighborhoods and schools? By 

interviewing parents from two Detroit suburbs, Greenville and Fairview, I will discover how 

residents of Fairview and Greenville consciously and unconsciously maintain segregation 

between the towns and see how this affects the educational satisfaction parents have towards the 

public schools in their towns.  
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Chapter 2: Literature Review 

 

When researching my question; “How do structures and choices intertwine to maintain de 

facto segregation in the suburbs of Detroit, and how does this segregation create educational 

inequity?”, I found four main themes in the existing literature: residential segregation, 

educational segregation, the use of social and cultural capital, and the interplay of race and class. 

The literature on residential and educational segregation in the U.S. generally falls into 

themes of reasons for segregation, the history of segregation, and housing segregation today. It is 

apparent how this segregation creates inequity, however, what is less clear is how choice and 

agency play into these aspects. Who gets to choose where they live? What privileges come with 

this? What choices are people making? There are gaps in the literature addressing this, which is 

where the question of how choice and structures intertwine to create segregation comes in. It is 

important to understand how these two aspects create segregation and inequality together, and 

my research question aims to answer this. 

  

Residential Segregation 

Reasons for Residential Segregation 

There is a long history of residential segregation that has been created by white people in 

power in the United States. Racial segregation has been “manufactured” by white Americans 

through “purposeful institutional arrangements that continue today” (Massey & Denton, 1993). 

These arrangements include policies like racist real estate practices, and redlining. Segregation 

has been intentional and planned by white people to benefit them and subjugate people of color. 

“Racial isolation” has been created by attitudes, behaviors, and practices that did not allow black 
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people into the urban housing markets, forcing them into crowded, lower value, all black 

neighborhoods (Massey & Denton, 1993). From segregation, white communities benefit 

financially through better housing and home costs, and through less crime in their white middle- 

and upper-class neighborhoods (Beaulieu & Continelli, 2012). These benefits are often called 

“concentrated advantage”; in contrast in black communities there is concentrated poverty 

(Beaulieu & Continelli, 2012). Essentially all examples of discrimination in America against 

black people have had positive benefits for white people (Melvin & Shapiro, 1995). If 

segregation is harming people of color in America, it is most likely benefitting white people, 

especially since white people are the ones enacting and perpetuating the oppression. Through 

segregation, white America is able to concentrate the advantaged, creating white neighborhoods 

filled with privilege. Segregation has not always been the norm in America; from the 1860’s to 

the 1890's U.S. cities were not segregated. It was not until the 1900’s that real policies and 

structures were put in place to create unequal and separate housing along racial lines (Massey, 

2015). At this time, specific structures were created to form unequal housing for people of color 

in the United States. Because of this concentrated advantage and concentrated disadvantage, it is 

clear that this segregation is beneficial towards white communities, and detrimental towards 

black communities, and that it has lasting effects today. White Americans tend to have more 

access to these neighborhoods with concentrated advantage, while black Americans do not 

because of segregation. This segregation means that even non wealthy white people have access 

to these areas of concentrated advantage, while black people from all socioeconomic statuses do 

not. Being middle class does not necessarily allow black families into these neighborhoods.  

Today, there are many instances of racial bias that create residential segregation.  

Although people of color often prefer integrated neighborhoods, because of the history of racial 
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discrimination in America, many black people are hesitant to move into all white areas and are 

often reluctant to be the first black people in a white neighborhood (Massey & Denton, 1993). 

Black families prefer integrated neighborhoods, but they do not want to be the ones to start that 

integration. Many non-whites feel as though they must have a presence of a “critical mass” of 

other non-whites for comfort and as a buffer to potential hostility (Briggs, 2005).  Black 

Americans may fear being the only black people in a white area, and therefore may at times 

choose not to move into white neighborhoods even if they can afford it. Despite many black 

Americans preferring integrated neighborhoods, white Americans prefer neighborhoods that are 

more white than black (Massey & Denton, 1993). This makes it difficult for integration to occur; 

when black families move into white neighborhoods, it becomes too black for the white people 

that were already there, causing them to move out. As white families move out, more black 

people move in (Massey & Denton, 1993). White people tend to prefer to be in same race all 

white neighborhoods and as the number of non-whites in a neighborhood increases, the less 

appealing the neighborhood becomes to the white people already there (Briggs, 2005). The 

Schelling model describes this process of black families moving into white neighborhoods 

causing white families to move out, making neighborhoods change from white to black (Massey 

& Denton, 1993). According to this model, integration is not a stable or possible outcome as long 

as these racialized preferences exist. 

         When researching segregation in the United States, it is important to be critical of the 

analytical framework used to discuss reasons for the perpetuation of segregation and inequality. 

The culture of poverty argument is often used as an explanation for segregation; however, this 

argument is biased. Instead of using the framework of a culture of poverty which puts the blame 

on people of color, which is damaging to those who have been disadvantaged by societal 
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structures such as segregation and institutionalized racism, it is important to look at this issue 

through the framework of structures in place that create unequal opportunities for minorities in 

the United States. By cordoning off people of color into certain neighborhoods, society is 

purposefully limiting the socioeconomic mobility of people of color (Massey & Denton, 1993). 

A culture of segregation, “a structural niche” where racist attitudes and behaviors have been able 

to develop, is to blame for this so-called cycle of poverty (Massey & Denton, 1993).  The issue 

here is not a culture of poverty, but structural racism that keeps people of color from moving out 

of poverty, and a culture of prejudice that creates racialized poverty. It is critical to look into the 

ways that residential segregation was formed, and how this segregation benefits white 

Americans. Residential segregation can additionally cause educational segregation. Segregation 

between school districts is often a result of between district residential segregation (Reardon & 

Yun, 2001). Residential segregation not only creates racial divides and inequalities, but also 

creates educational inequalities. Racial biases could be the reason for the persistence of 

residential segregation in the suburbs of Detroit, specifically between majority black Fairview 

and majority white Greenville. Without formalized structures in place creating racial separation 

between these two towns, racial biases such as those discussed could be keeping the area from 

integrating and maintaining segregation.  

 

History of Residential Segregation  

         Segregated housing in America has a long history of legal structures, followed by 

ineffective legislation to unsuccessfully try to break down these structures. Racist real estate 

practices such as codes saying realtors should not be “instrumental” in bringing people of color 

into neighborhoods that were previously all white have been key in creating residential 
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segregation (Massey, 2015). Realtors also had other discriminatory practices such as “covenants” 

where groups of homeowners created contracts with agents so that they would not rent or sell 

homes in their neighborhoods to black families (Massey, 2015). These practices kept 

neighborhoods from integrating racially and made it so that black families had fewer 

opportunities in terms of equal housing, regardless of their socioeconomic status. In addition, 

from the 1930’s to 1960’s, the government supported the suburbanization of America by creating 

tax practices that supported businesses moving to the suburbs, freeway construction, and 

subsidized housing in the suburbs (Melvin & Shapiro, 1995). These advantages were meant to 

help millions of Americans move to the suburbs and own homes. However, these programs did 

not create equal opportunities for white and black Americans. The Home Owners Loan 

Corporation created a set standard for home appraisals, that in nature brought race into the way 

that appraisals were done. Loans would not be given in neighborhoods that were changing, or 

were already majority black (Melvin & Shapiro, 1995). Similarly, The Federal Housing 

Administration (FHA) and the Veterans Association (VA) created a color-coding process where 

they labeled neighborhoods based on their “creditworthiness” in order to grant loans. Black 

neighborhoods were always labeled as red, meaning a dangerous neighborhood, which meant 

that loans would not be given for homes there (Massey, 2015). The mixture of this “redlining” 

and racist real estate practices made it essentially impossible for black families to own homes, or 

live in “good” neighborhoods, even if they had the socioeconomic status to do so. 

 In Detroit this issue of redlining was mixed with white flight, creating vast and 

detrimental racial segregation. In the 1960’s many of the jobs in Detroit started to move from the 

city out to the suburbs. White families who had the financial means to, moved to the suburbs 

following these jobs. This left black families in declining Detroit where jobs were becoming 
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scarce. The suburbs continued to prosper, while economic conditions in Detroit deteriorated 

(Fishman, 2016). Because of the racist real estate and lending practices, the black families of 

Detroit were unable to move to the suburbs like their white counterparts could, leaving them in 

the declining city of Detroit, financially dooming them.  

         In April of 1968 the Fair Housing Act was passed, creating a bastion of hope for housing 

equality in America. This act was supposed to outlaw discriminatory housing practices 

perpetuated by lenders and realtors by outlawing practices such as refusing to rent or sell based 

on race, discrimination in real estate advertisement, and realtors making false claims about 

housing availability in order to discriminate (Massey, 2015). The act made big statements and 

had lofty goals by outlawing these practices, but in reality, it was not as effective as promised. 

One aspect that made the bill ineffective was the fact that the attorney general could only step in 

on cases of housing discrimination if there was proof of a “pattern of practice” of discrimination, 

the discrimination could not be a one-time occurrence (Massey, 2015). Additionally, the act put a 

lot of the responsibility on the victim of discrimination to report when discriminatory housing 

practices were being used (Massey, 2015). Racial prejudice in housing continued in more subtle 

ways after the passing of the Fair Housing Act; real estate agents continued treating clients 

differently based off of race and local authorities chose not to build more projects rather than 

conform to court decrees (Massey & Denton, 1993). Racist real estate practices become more 

covert rather than overt: realtors would tell black families that certain units were not available 

when they were and would only show houses in certain neighborhoods (Massey & Denton, 

1993). Audit studies have shown that these practices were in effect well into the 1980’s (Massey 

& Denton, 1993). Black people experienced especially high bias in the rental markets of Detroit 

(Massey & Denton, 1993). The Fair Housing Act was supposed to counter unequal housing in 
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the United States, but was not as effective as promised and did little to fix the large 

discriminatory housing issues in the United States. 

         In order to completely comprehend the structures in place today that create residential 

segregation, it is critical to understand the history of housing discrimination, especially legal 

practices that existed in the 50’s. The purpose of these practices was to keep black families and 

communities from moving out of poverty. Although many of these structures are no longer in 

place, residential segregation is still prominent, especially in Suburban Detroit. By looking at the 

towns of Greenville and Fairview I hope to discover what it is that maintains this residential 

segregation today.  

 

Housing Segregation Today 

         Residential segregation in the United States has had lasting effects on neighborhoods and 

financial advantage present day. Being able to own a home is a large financial benefit; In the 

U.S., those who own homes have higher levels of wealth than those who do not and being a 

homeowner can even serve as a form of retirement insurance (Zavisca & Gerber, 2016). 

Discrimination against black families throughout history in homeownership has affected their 

financial stability even generations later. Owning a home is a large financial asset in the United 

States and allows families to accumulate wealth. Because of this history, although these racist 

housing practices are no longer in use, the effects are still felt through the segregation of many 

U.S. cities. Between 1970 and 2010, a drop in segregation in many cities was reported. However, 

many cities, including Detroit, have shown no decline in segregation (Massey, 2015). 

Additionally, black segregation is not varied by socioeconomic status, segregation occurs at all 

levels of affluence, so it is not solely a social class issue (Massey & Denton, 1993). The black 
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middle class is segregated as well as black people in lower socioeconomic statuses. In Detroit 

specifically, many black people are aware of housing prices in the area, and know where they 

can afford to live, but are not always able to live in these areas (Massey & Denton, 1993). Just 

because black families are middle class, does not mean they have access to white neighborhoods. 

Since such a large part of wealth in America is homeownership, the effects of these 

discriminatory housing practices are still taking effect today and causing segregation that is 

difficult to reverse. Housing segregation is still a prevalent issue in the U.S., especially in 

Detroit, and shows no signs of improving. 

         The structures put in place throughout history have created segregation in America, and 

in Detroit specifically, but there is less literature on how choices and individual actions made by 

black and white families have intertwined with these structures to perpetuate this segregation. 

Additionally, much of the research about segregation in Detroit focuses on the city of Detroit vs. 

the suburbs. More research should be done on segregation between suburbs, since this is an issue 

as well. Because my research will be on segregation between suburbs, I will be able to focus less 

on class and more on race; the black suburb I am researching is more middle class, whereas inner 

city Detroit is more working-class and poorer. This does not completely eliminate the variable of 

class since there are some class differences between majority black Fairview and majority white 

Greenville, but this does help to give further understanding to how much of this segregation is 

racial, and how much is socioeconomic. Focusing on Fairview and Greenvulle will allow for 

more information on the racial aspect of this segregation, rather than just the economic aspect. 

         Housing segregation is additionally intertwined with educational segregation. Housing 

segregation often creates educational segregation, because of the ways in which the public school 

system is structured in the U.S. Since schools are often based on neighborhoods—and supported 
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by local tax dollars—schools are going to be segregated if neighborhoods are segregated. By 

looking at Greenville and Fairview I will aim to discover to what degree these structures are the 

cause of this residential and educational segregation, or whether other forces are maintaining 

residential segregation in the suburbs of Detroit today. 

 

Educational Segregation 

De Jure Segregation and Desegregation in the South 

Like housing segregation, educational segregation has a long past in the United States. 

From Jim Crow in the south, to de facto segregation in the north, America has a long rooted issue 

with segregated and unequal schooling. The Brown vs. Board of Education Supreme Court 

decision in 1954 ruled that legally segregated schooling was inherently unequal, ending legal 

racial segregation in schools (Equal Justice Iniative, 2018). After the Brown decision however, 

equal schooling was still not being achieved in America. In 1962 there were still no black 

students in Mississippi, Alabama, and South Carolina that attended white schools, and 10 years 

after the Brown decision still only 1 in 50 black students in the south attended desegregated 

schools (Bonastia, 2015). In 1965, the Department of Health, Education, and Welfare (HEW) 

created guidelines for desegregation that schools needed to follow in order to be funded. 

However, it was easy for schools to follow these guidelines while still being segregated 

(Bonastia, 2015). According to these regulations’ schools could follow a “freedom of choice” 

desegregation plan, which was incredibly ineffective because people, especially white people, 

were not choosing integrated schools (Bonastia, 2015). Eventually, court ordered desegregation 

forced schools to integrate in the south after the 1968 Green decision that stated that school 

desegregation had to begin immediately in districts where de jure segregation was practiced 
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(Lutz, 2011). Court ordered desegregation was the “systematic transfer of white and black 

students” in order to integrate schools, and was usually done by busing black students to white 

schools or vice versa (Cunningham et al, 1978) . It was not just white families however, who 

were unhappy about this. Black parents at the W.E.B Dubois school believed that integration 

would “undermine the fragile balance” that they had created in order to teach their children (Bell, 

1989). These parents felt that Black communities knew how to teach their children best and 

integrating them into white schools would expose them to prejudice and the sense that they were 

lesser than the white students. Desegregation was also negative for black principals and teachers. 

Black principals were rarely assigned to similar positions at integrated schools and the closing of 

black schools often left teachers without jobs (Bell, 1989). Integration was supposed to be 

positive for black Americans. However, integrated schools did not mean diverse teachers, and 

often meant subjecting black kids to discrimination at school.  

After schools in the South were desegregated by aggressive desegregation orders, the 

case of the Board of Education of Oklahoma City vs. Dowell in 1991 found that courts could 

dissolve desegregation orders and allowed for school segregation if it was a result of 

“demographic changes” (Green, 1999). This decision was detrimental to equal schooling because 

once desegregation orders end, cities do not have high chances of improving educational equity 

(Edmonds & Cheng, 1978). Additionally, court ordered desegregation created educational 

improvement that would never have been allowed by local and school officials who wanted to 

maintain educational segregation (Edmonds & Cheng, 1978). Towns and neighborhoods were 

often demographically and geographically segregated, which meant that without court ordered 

desegregation, schools would also be extremely racially unequal, just as they were before the 

Brown decision.  
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         The Brown vs. The Board of Education decision did not solve segregation in schools. It 

took an entire decade for segregation to truly end after Brown, and desegregation only lasted a 

short time. Educational segregation in many ways never truly ended. Since the structures that 

created educational segregation no longer exist, it is likely now a result of residential 

segregation. By learning what factors maintain the residential segregation in Greenville and 

Fairview, it will be clearer how educational segregation is maintained, and the effects it has on 

the students in the suburbs of Detroit.  

 

De Facto Segregation in the North 

         Unlike the South, educational segregation was never legally enforced in the North. But 

just because educational segregation was not legislatively enforced in the north does not mean 

that it is not there. The north has been just as systemic and blatant with its racism and 

segregation as the south, and little has been done to solve it (Bonastia, 2015). In the case of 

Keyes v. District No. 1 Denver, the Supreme Court addressed the issue of the constitutionality of 

school segregation in the north and west. The court ruled that there could not be court ordered 

desegregation where there had not been legislative segregation to begin with (Green, 1999). 

Similarly, the case of Milliken v. Bradley prevented Detroit from court ordered desegregation 

because there was no legislative segregation originally (Green, 1999). Milliken v. Bradley 

became the precedent for all cases on de facto segregation in the north: legally nothing could be 

done to integrate schools. Courts recognized and acknowledged that in Detroit, and in many 

other cities in the north, school segregation was rampant, but because it was never the law, 

nothing could be done to fix it. As a result of Milliken v. Bradley, Detroit had to attempt to 

desegregate within the city, forcing them to spread the few white students they had between their 
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schools. Desegregation attempts resulted in an acceleration of white flight in Detroit (Kozol, 

2012). This is what Bonastia calls the “monumental hypocrisy” of the north: the north claimed to 

fight for equal rights and desegregation in the south, but when it came to their own schools, 

segregation was perpetuated (2015). In Detroit specifically, schools were never forced to 

desegregate, even though segregation was rampant. This shows what an issue school segregation 

still is in Detroit and the suburbs surrounding it. In contrast with Milliken v. Bradley, the 1989 

case of Sheff v. O’Neill in Connecticut found that the de facto segregation of the Hartford 

Metropolitan School System violated the constitution (Green, 1999). This case ruled that 

segregation was unconstitutional whether it was de jure or de facto (Green, 1999). Sheff v. 

O’Neill created an example of how school segregation cases should be handled.  

 Schooling is still incredibly unequal in the north today, especially in the Detroit area. In 

Savage Inequalities, Jonothan Kozol mentions the vast inequalities between Detroit, Brumfield 

Hills, and Greenville, the main subject of this study. In 1988 Brumfield Hills schools spent 

$6,250 per child, and Greenville spent $6,400. Greenville is 88% white while Brumfield is 85% 

white (Statistical Atlas). Detroit, which is 79% black, in comparison spent only $3,600 yearly per 

child (Kozol, 2012). Because of a mixture of race and class children in Detroit are getting a 

much lower level of education than children in Greenville. The Greenville school district has 

many resources and privileges. If the Milliken v. Bradley ruling had not happened, the state 

would have forced Greenville schools to integrate with Detroit schools, and for the resources 

they have to be spread more equally, but the supreme court decided that it would have been 

punitive to the white suburbs like Greenville. However, even without vast class differences 

between Greenville and Fairview, there are still inequities between the schools. Interestingly, in 

the 2018-2019 school year Greenville public schools spent $15,848 per student while Fairview 
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spent $16,560 (Ulbrich, 2019). The schools in Greenville and Fairview are spending about the 

same amount, but they do not have the same outcomes. This is another instance where being 

middle class does not allow black people the same opportunities and privileges as white people.  

Despite the fact that Greenville and Fairview spend nearly the same amounts per child, 

Greenville schools still have more resources, while the Fairview schools have less.  

 

Effects of Segregation 

         School segregation can have detrimental effects on students of color. Schools in America 

are incredibly unequal; rich white kids get to go to the best schools, while poor black kids go to 

the worst schools (Edmonds & Cheng, 1978). Similarly, in 96% of “white” schools the majority 

of students are middle class (Green, 1999). In segregated schools, kids are not being given equal 

opportunities based on race and class. Segregated schools can perpetuate the false idea of two 

societies, black and white, which “distorts the process of socialization” (Green, 1999). In 

contrast with this, there are arguments for why desegregation may not be the best. The narrative 

on school desegregation that black children must be moved into white communities and schools, 

reinforces the idea that white is automatically superior (Edmonds & Cheng, 1978). It is 

problematic to assume that black children must be around white children in order to be 

successful. The equality of racial status within schools may be more important than the balance 

of race between schools (Edmonds & Cheng, 1978).  

Segregation in schooling and how we look at race in the U.S. creates unequal 

opportunities when it comes to education. Housing segregation often creates educational 

segregation, especially when segregation is de facto rather than de jure, and this educational 

segregation creates inequality. From this literature, it is understandable how structures create this 
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segregation and inequity, but less explicit how choices mix in with these aspects to create 

segregation and educational inequality. Greenville and Fairview are both middle-class suburbs 

with Greenville being slightly wealthier than Fairview, but the education received at public 

schools in both districts is not equal. Are there structures in place that keep residents of Fairview 

from living in Greenville where the schools are better? Or are the schools not enough of a 

deterrent to keep black families from moving into Fairview if it is where they want to live? 

Either way, although both of these towns are middle class, one school district has more resources 

than the other.  

  

Bourdieu’s Theory on Capital 

What Is Capital? 

         Bourdieu’s theory of capital has been used for years to show how socioeconomic 

stratification is more than just having or not having economic means; those who are wealthier 

have more social and cultural capital which helps them get further ahead. There are three types 

of capital; Social, Cultural, and Economic. Economic capital is what we most often think of 

when we discuss socioeconomic status, this is monetary capital and wealth (Bourdieu, 2002). 

Social capital refers to social networks and how these networks can be beneficial and taken 

advantage of; social capital is who you know and how they can help you get ahead (Bourdieu, 

2002). For example, a parent with lots of social capital might know a lot of people who have kids 

going to local schools, and therefore know which schools are the best, and how to get their 

children into those schools. Cultural capital is knowledge of important aspects of dominant 

culture such as speech, art, dress, and education (Bourdieu, 2002). Cultural capital allows 

individuals to “walk the walk and talk the talk” (Carter, 2003). There, however, is more than one 
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form of cultural capital. There are dominant and non-dominant forms of this capital. Dominant 

cultural capital in the U.S. refers to white culture, whereas non-dominant cultural capital refers to 

the culture of minority groups (Carter, 2003). In American society the cultural capital of white 

people is what is valued and thought of as important. Therefore, in order to seem “professional”, 

individuals usually have to fit into the box of white dress, language, and behavior. 

 

Cultural Capital and Schooling 

         Cultural and social capital have a large effect on equality in schooling. Having both of 

these forms of capital can put certain students ahead of others. A great amount of cultural capital 

has to do with speech and language, and how people use language to navigate certain situations 

(Carter, 2003). Middle-class parents tend to try and cultivate language in their children by asking 

them questions, teaching them not to be afraid to ask questions, and teaching them critical 

thinking and reasoning (Lareau, 2002). This form of cultivation of language does not happen in 

working-class and poor homes (Lareau, 2002). Children who are wealthier are learning language 

that is needed to navigate life and professional situations from younger ages than lower and 

working-class children.  

Parents can also use cultural capital in schooling to teach their children to stick up for 

themselves and to give them advantages that other students do not have. Many middle-class 

parents use a “by any means” approach to intervene and get support for their children when it is 

needed. These parents assume that their interventions will get results, and they are usually 

correct with this assumption (Calarco, 2014). Middle-class parents feel privileged to use this 

approach because they see themselves as equal with or superior to the teachers and 

administrators at their children's school (Calarco, 2014). In contrast, working class parents tend 
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to think that the teacher knows what is best and do not counter their opinions (Calarco, 2014). 

These middle-class parents also teach their children how to ask for help on their own. Middle-

class parents believe that their children should be able to advocate for themselves and should 

learn how to use teachers and school faculty as resources. In comparison, working-class parents 

teach their children that they should not inconvenience teachers and use their own abilities as 

resources rather than asking for help from others (Calarco, 2014). This cultivation of cultural 

capital by middle class parents in their children has strong effects later in life when these 

children go off to college. Middle and upper-class college students enter university life already 

knowing how to ask for help and talk to their professors, giving them an advantage over 

working-class students (Jack, 2016). These privileged students are more comfortable advocating 

for themselves, whereas disadvantaged students are not, giving the privileged students a leg up 

(Jack, 2016). Interestingly, students from working class backgrounds who were able to attend 

better schools were also taught to advocate for themselves through their high schools and were 

additionally better off once they got to college (Jack, 2016). This shows that education can have 

a strong impact on the cultural capital of students, and how they use it later on. 

Although both Fairview and Greenville are middle class towns, Greenville is wealthier 

than Fairview. Because of the racial differences and slight class differences between majority 

white Greenville and majority black Fairview, it will be interesting to see if there are differences 

in cultural capital between the two towns, and in turn whether this cultural capital creates 

differences in schooling. 
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Social Capital and Schooling     

Social capital is often an essential tool in getting ahead in American society. Black and 

white people often use social capital differently. Social capital can be beneficial because those in 

social networks are able to share benefits with those within their networks over others who are 

not a part of their network (Patterson, 2006). If an individual is able to participate in many social 

networks, they are likely to reap the benefits from other members of those networks. Race 

however can hinder the ability to be a part of these networks. As Karyn Lacy says: “For blacks, 

race is a liability, restricting blacks' access to settings commonly frequented by whites with 

power" (2007). If black people are not given access to the spaces in which important social 

networks are formed, it is impossible for them to obtain the same social capital as whites. There 

is evidence however that it is not that black people do not use social capital at all, rather they just 

use differing forms of social capital from white people. Faith based organizations are often more 

commonly used as forms of social capital for black communities, and black people more often 

rely on their social capital when other forms of capital are scarce (Gezinski, 2014). 

Social capital can also be instrumental in education, specifically in school choice. School 

choice comes in a variety of types and many school districts define it differently, but is 

commonly when a district allows parents to pick which school to send their children to within the 

district, or between districts nearby (Schneider, 1996). When deciding on a school for their 

children, higher income families often rely on their social capital to know which schools are the 

best. Since lower income parents have less social capital, they are more reliant on teachers and 

counselors at schools, rather than other parents, in deciding where to send their children 

(Lubienski, 2017). Additionally, lower income families often report that they feel as though they 

do not have the resources or means to participate in school choice and are often not satisfied with 
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the school choice process (Lubienski, 2017). Overall, white middle class parents have an easier 

time getting their children into the more desired schools through their knowledge from other 

parents. School districts often make information difficult to find, or do not give parents 

information at all (Lareau, et al. 2016). Parents who have social capital and information from 

other parents are able to get their children into desired schools. This process is incredibly unfair 

for lower income families who do not have as many resources when it comes to school choice 

and social capital. Additionally, those lower income parents who are able to participate in school 

choice, are usually better off than their counterparts who do not get to choose, and usually have 

some college education whereas their counterparts usually have none (Lubienski, 2017). School 

choice is an inherently classist aspect of education in America, and leaves those with lower 

socioeconomic status and less social capital with fewer opportunities and experience. It will be 

interesting to see whether there are differences in the use of social capital as it pertains to 

schooling between Fairview and Greenville because of their differing demographic makeups.  

         Capital is one major aspect of inequality that school segregation helps to create. Without 

integrated and equal schools, it is difficult for all students to attain the same levels and types of 

cultural and social capital. Social and cultural capital, along with economic capital, are often 

instrumental in students’ ability to break out of poverty. 

 

The Interplay of Race and Class 

The History of the Connection of Race and Class 

 Historically, racist systems have created economic inequalities between white people and 

black people in America since the country's foundation. Race and class are tied together so 

tightly in the United States, that originally, the first “black middle class” was defined by skin 
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color: the lighter a black person's skin, the more status they had. Slaves who had lighter skin 

worked as skilled servants, which was a more prestigious job (Patillo, 1999). America was built 

on the foundation of slavery, and this system categorized those with darker skin as lower class, 

therefore it makes sense that there are still reminants of this system today. Even after slavery had 

been abolished, it was still difficult for black Americans to move up to higher socioeconomic 

statuses. The Southern Homestead Act of 1866 was supposed to bump newly freed slaves into a 

“landowning class” by giving black people land. Instead the act allowed white people to apply 

for the land and acquire it, and the land that was given to newly freed slaves was often swamp 

land that was difficult to use (Melvin & Shapiro, 1995). Additionally, after the abolition of 

slavery, many former slaves were forced into oppressive sharecropping systems that "maintained 

black dependency on white landlords and merchants" in order to keep black people in a 

subjugated class (Reich, 1981). The abolition of slavery was supposed to help black Americans 

move up through the classes, and have better lives, but systematic racism in the country created 

systems that did not allow black people to succeed.  

Soon after the abolition of slavery, Jim Crow laws in the south continued to make it legal 

to keep black people in the lowest socioeconomic statuses. Other minority groups in America 

have been able to move up the class ranks through entrepreneurship, however, Jim Crow laws 

and societal structures kept this from being a possibility for black Americans. During the Jim 

Crow era, black entrepreneurs were limited in what types of businesses they could own and were 

only able to sell to other black people (Melvin & Shapiro, 1995). This was especially hurtful 

because many black Americans had developed artisan skills during slavery, but now they were 

not allowed to practice them in order to support themselves (Melvin & Shapiro, 1995). 

Additionally, during the 1930’s black people were not able to take advantage of the benefits of 
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the New Deal: most of the occupations available to black people were not covered by New Deal 

benefits (Koepke, 2007). New Deal benefits were tied to wages, military service, and unionism 

which meant black men were disadvantaged since they were historically less well paid, less fully 

employed, disproportionately ineligible for military service, and were excluded from joining 

unionized trades (Melvin & Shapiro, 1995). This lack of New Deal advantages created a great 

barrier for black Americans to move up in socioeconomic status. Similarly, because of the jobs 

that many black Americans held, they did not qualify for social security, only welfare (Koepke, 

2007). This created an intersection between race and class because social security assistance, 

what most white people got, was considered acceptable, whereas welfare was not.  

Additionally, the redlining and racist real estate practices previously discussed made it 

difficult for black Americans to get home loans and buy a home: one of the most fruitful ways to 

accumulate wealth in the United States. White Americans were able to take advantage of moving 

to the suburbs and owning homes in order to accumulate wealth, while black Americans were 

not, creating financial inequalities for years to come. These policies created lasting financial 

inequality between black and white people. Although Fairview and Greenville are both middle 

class towns, there are some socioeconomic differences between the towns. Because Fairview, the 

majority black town, is slightly lower socioeconomic status than white Fairview, it is important 

to consider how race and class intertwine to create these differences. 

 
Black Mobility in America 
 
 Through these systems that made it more difficult for black people in America to get 

ahead and make a living, black social and economic mobility was blocked. Since black people 

did not get the same opportunities as white people when it came to housing, social security, and 

other benefits, it has been harder for them to accumulate wealth, and become upwardly mobile 
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(Melvin & Shapiro, 1995). No matter how hard poor blacks in America work, it is difficult for 

them to reduce their level of poverty. The economic system in America depends on cheap labor, 

and these historical practices of systemic racism have kept many black Americans from moving 

upwards from cheap labor (Keopke, 2007). White people in america have been able to save up 

for the future, whereas black americans could not (Keopke, 2007). The systems that white people 

in America have created were made to keep black people in the lower classes and limit their 

mobility.  

 Blatant racism is also a cause of lack of black mobility in America. Racism is often 

experienced in the workplace, and non-blacks may be preferred over blacks in service jobs, 

creating earnings inequalities (Melvin & Shapiro, 1995). These earnings inequalities make 

saving up and mobility more difficult for black people. Black Americans who do achieve some 

upward mobility and are in the middle class often have a hard time moving out of lower class 

neighborhoods. Because of the racism that is often present in real estate, it is often difficult for 

the black middle class to physically get away from lower classes (Patillo, 1999). Physical 

mobility along with socioeconomic mobility have been made difficult for black people in 

America. These forms of blatant racism in America create inequality in mobility.  

 

The interplay of Race and Class Today 

 Today race and class are still heavily tied together, and it is often difficult to think about 

one without considering how it affects the other. Additionally, socioeconomic status is not a 

panacea for all of the systemic barriers that come with being black in America. As Mary Patillo 

puts it "being middle class did not annul the fact of being black" (1999). Additionally, when 

black Americans become upwardly mobile, it is more difficult for their children to stay in the 
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middle-class life that they have attained. Only 36% of black people from white collar 

backgrounds were able to maintain their parent’s socioeconomic status in the 1980’s, compared 

to 60% of white people (Patillo, 1999). Over time in America black people have been oppressed 

to a point where it has been incredibly difficult for them to become upwardly mobile, which 

perpetuates their “second class citizenship” (Melvin & Shapiro, 1995). Black people in America 

still face many more economic hardships than white people. Young black men are much more 

likely than white men to lose jobs because of “economic restructuring”, and in the 1990’s black 

people were still on average making 55% of what white people were making (Melvin & Shapiro, 

1995). More recently not much has changed, in 2015 black men were making only 73% of white 

men’s hourly earnings (Salyer, 2016) Additionally, black people still do not have equal access to 

housing and jobs, yet people like to act as if we are in a post racial society where none of this 

still occurs (Koepke, 2007). Because of the history of race and class in America, black 

Americans are still not given the same opportunities that many white people take for granted, and 

upward mobility through socioeconomic statuses is still challenging. These could be some 

barriers keeping towns like Fairview and Greenville from integrating. 

 Not only socioeconomic mobility, but geographic mobility is also difficult because of the 

systematic racist structures that are entrenched in American society. The black middle class often 

tries to move farther from lower income black neighborhoods, but this proves difficult. It is hard 

for black middle-class families to geographically move far away from poor black neighborhoods 

because black people are often limited to certain geographic spaces by the racist practices of 

banks, insurance lenders, and urban planning (Patillo, 1999). Since the 1940’s, residential 

segregation has continued to increase and become more extreme (Reich, 1981). The structures in 

American society have created limitations to residential integration and have kept black people 
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in certain areas despite socioeconomic class. Is the lack of racial integration in the suburbs of 

Detroit a result of these structures, or is there some other aspect maintaining residential 

segregation in the area?  

 

Conclusion 

 Residential segregation and racial inequality are entrenched in American society, and 

therefore are still relevant today. Residential segregation additionally causes educational 

segregation and unequal opportunities for children in America based off of skin color. This 

unequal system of housing and schooling is still operating in the United States and creating 

inequality. Segregation is perpetuated despite the breakdown of many of the structures that 

historically enforced it. By looking at Greenville and Fairview I hope to start to understand what 

is currently maintaining this segregation in the suburbs of Detroit. How much of this segregation 

is due to structures like redlining and racist real estate practices, and how much is due to choices 

tinted by prejudice? Is residential segregation created entirely by systematic racism? How much 

agency do white and black people have in America in this system? There is a large amount of 

research on these structural systems that have created segregation, and linked race and class 

together, but there is less written about how these structures have intertwined with choices to 

create this segregation.  

 Educational equality is another large issue that is brought up in this literature, and by 

discussions on residential racial segregation. The United States has a long history of educational 

inequality, and school segregation is far from in the past. When looking at educational equity it is 

easy to look at test scores and matriculation rates, and judge a school based on these aspects, but 

it takes more time to look at other factors of what might make a school a good school. This 
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project additionally aims to measure educational satisfaction by parents of students and see 

whether parents are equally satisfied with the education their children are getting in their 

respective schools. There is much more that can be known about these topics, and I aim for this 

research to fill these gaps and create a better understanding of how educational equity is an issue 

in the suburbs of Detroit.   

 From the literature it is clear how structures and systems create residential and 

educational segregation in the United States. What is less clear, however, is how the actions of 

individuals work together to maintain these structures. This research aims to discover how the 

individual actions of the residents of Greenville and Fairview work to maintain a system of 

segregation and inequity in the towns, and in the Metro-Detroit area as a whole.  

 

 

Chapter 3: Methods & Data 
 

In order to get the best data of personal experiences of respondents, I conducted in-depth 

hour-long interviews for this research project. 11 participants, 9 from Greenville and 2 from 

Fairview were interviewed. Time constraints due to restraints in finding participants and the 

coronavirus epidemic interrupted the Greenville interviewing, and in turn resulted in an 

inconclusive number of participants from Greenville. Because of the inconclusive number of 

interviews from Fariview, my findings from Fairview are only preliminary.  I suggest that 

Interviews are the most appropriate research method due to their ability to get personal stories 

and information from residents of both Greenville and Fairview. Interviews were conducted and 

recorded remotely over Zoom video conferencing software and over the phone. Participants were 

given an informed consent form prior to the interview and were asked to sign it and scan it back 
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before the interview. For the purpose of confidentiality, all participants and town names have 

been given pseudonyms, and no identifying information has been published. Questions that 

participants were asked were pre-selected with follow up prompts prepared. Participants were 

asked questions about how they came to live in either Greenville or Fairview, how satisfied they 

were with the Greenville or Fairview Public Schools, and some demographic questions.  

Both Greenville and Fairview are suburbs of Detroit that neighbor each other. Greenville 

is a middle to upper-class white suburb with a median home value of $467,700. Greenville’s 

population is 89% white and 3% black, and the median household income is $114,537 a year. 

Fairview, on the other hand, is a middle-class black suburb. The median home value in Fairview 

is $124,300, it is 70% black and 23% white, and the median household income is $52,470 a year. 

Greenville is a town with a slightly higher socioeconomic status than Fairview, so both race and 

class come into play to a degree. Greenville and Fairview border each other yet have drastically 

different residential statistics. In terms of schools, at the Greenville public schools 78.1% of 

students are white whereas at Fairview public schools 94% of students are black. In Greenville, 

73% of public school students are considered proficient in reading, in contrast at Fairview, 33% 

of students in the public schools are considered proficient in reading according to state 

standardized tests. Although these towns border each other, they are drastically different. Vastly 

different demographic groups live in these towns, despite their proximity to similar areas and the 

city of Detroit. This brings into questions what it is that creates these differences between these 

towns, and how this affects the education children in these neighborhoods receive. From these 

test scores, it is possible that these public school systems also do not have the same level of 

achievement and success. Test scores are not entirely indicative of academic success, however 

they do point to differences in these schools. 
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Participants were recruited mainly through snowball sampling. First, posters were hung at 

local stores and restaurants such as Target, and grocery stores, looking for participants. This 

method did not bring in many participants, so snowball sampling was used. I found connections 

to people with children in these schools and asked them directly if they would agree to be 

interviewed. After each interview I would ask participants whether they knew anyone else 

willing to be interviewed, increasing my participant pool. I aimed to talk to diverse parents from 

each school district, in order to see how different aspects of identity such as race and class, had 

an effect on where people were able to live. I additionally wanted to talk to both white and black 

parents, to see if there were any differences in the selection of where to live, and to see how 

much of the segregation in the area is due to choices, and how much is due to structures. Since 

respondents volunteered to be interviewed, those who chose to participate could have had 

extremely negative or extremely positive experiences and therefore were wanting to discuss 

them; this is important to take into account. Additionally, because of the sampling method used 

my respondents are not representative of the populations of the towns of Greenville and 

Fairview. Because only two respondents were found from Fairview, Fairview findings cannot be 

deemed conclusive. Preliminary findings have been drawn from a mixture of the data from the 

few interviews that did happen, and literature on the subject.  

To code my interviews, I followed Charmaz’s Grounded Theory in order to analyze my 

data. Under grounded theory, researchers use their data to further their analysis, and coding is 

done in two stages (Charmaz, 2006). First, interviews went through an initial transcription where 

I jotted down possible themes and codes. Then all interviews had an initial coding process where 

I used codes I had created beforehand and created codes as I worked. Next, a second coding 

process occurred in order to ensure all important information was coded. Based on the coded 
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interviews, common themes were found and created findings for each town. Then important 

quotes were found and organized into findings for each town. 

 

Chapter 4: Data Analysis 
 

After Coding and Analyzing all 11 interviews from Greenville and Fairview 9 findings 

came about. Since only 2 interviews were conducted in Fairview not enough data was collected. 

Because of this the findings from these interviews are preliminary and describe what I believe I 

would have found if interviews had been able to continue. I draw these Fairview conclusions 

from a mixture of the interviews I did have and the literature. The conclusions drawn from 

Greenville come from a close analysis of all 9 Greenville interviews.  

 
 
Greenville Findings 
 
Finding 1: “My kid would do well in any school 
 
 One common theme among the parents of Greenville students was that despite the fact 

that their children were in excellent public schools, they seemed to hold a belief that their child 

would do well no matter what school they attended. Parents believed that their children’s success 

was due to an innate characteristic of diligence or intelligence. Rachel, a 57-year-old white 

woman who had two children go through the Greenville Public schools expressed this belief that 

her kids would not be better off at a different school, but they would do the same because it is all 

about how they react to their environment:  

no, not better off, no. Do as well? Sure, but not better. So… I mean… a lot of your 
high school experience you own it yourself, because you own how you react to 
things, and you own how you process things  
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Rachel did not see the academic success of her children as a direct result of the education they 

were given, but rather as how they reacted to their experiences in their school and throughout 

their education. She believed that her children would do well wherever they went because of this. 

Similarly, Karen, a 42-year-old white mother of two sons, one of whom was in his first year at 

Bluesky High school, believed that her children would do well in school not dependent on the 

quality of the school, but how they utilized the school:  

so what our kids get out of a school, out of a high school, I know is gonna be 
different than what we got out of it, it’s just at a different level nowadays, but, 
umm, you know we can choose the best one, but either way it’s, it’s how, how 
our kids utilize their time there… I mean the teachers can be great or not, but 
it’s how my kids utilize it there 

 
Karen also saw that where her children were being educated did not matter as much as how they 

chose to utilize their education and take advantage of opportunities that they may have had. In 

her opinion the teachers could be good or bad, but it was what her kids made of their education 

that mattered. Jamie, a 50-year-old white mother who had 3 daughters go through the Greenville 

Public Schools, expressed the belief that kids were either going to have a strong work ethic or 

not, and that the school did not matter quite as much as the type of attitude a student had:  

I truly believe if you put your kids- if you’ve got a child that’s gonna excel 
they’re gonna excel wherever you put them. And if you’ve got a kid who doesn’t 
care (laughs) and has no plans for the future it doesn’t matter if you’re you 
know- what kind of education you’re giving them, they’re not necessarily going 
to learn if they don’t want to, so… yes it’s been good, but I think my kids 
probably would have done well wherever they were, just knowing, you know, 
their work ethic 

 

Jamie did not see reasons for why a student would not do well in school other than internal 

characteristics that made them not work hard. She believes that the quality of the education that a 

student is getting only matters so much, and that it ultimately comes down to what type of 
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student someone is. This view, however, does not take into account different privileges that 

allow certain students to excel in school and be motivated, while other students cannot. 

Madeline similarly believed that her children would have put in effort and been 

successful no matter where they were:  

They were good students. I think they would have tried anywhere; they would 
have been just fine - Madeline 
 

 Madeline’s children were very successful in Greenville Public Schools, and her daughter 

went on to be very successful at a prestigious college, getting good grades and making plenty of 

friends. This led her to believe that they were successful as a result of their own qualities, not the 

quality or the academic environment of the Greenville Public Schools. These parents often 

defined being successful as achieving high grades, getting into good colleges, and being involved 

in school extracurriculars. In general, these parents saw that although their children went to an 

excellent school, they held certain characteristics that led to their success, not the quality of the 

school.  

 

Finding 2: Greenville Schools work really well for a specific type of student 

 Greenville public schools are undeniably high achieving schools, but those who are the 

most successful and the happiest there tend to fit into a certain mold. Successful students at 

Greenville public schools are those who are athletic and, on a team, and who have no learning 

disabilities or specialized learning needs; athletic and traditionally smart kids excelled while 

those who did not fit the mold struggled to fit in and get the same grades as their peers. Holly, a 

52-year-old white woman says that her son has struggled at Greenleaf High School in Greenville 

because of his different learning style:  



34 

the way Greenleaf runs has made it difficult for him because, you know, big 
classroom sizes, now he does have an IEP [individualized education program] 
so he’s able to function, but if he didn’t have his IEP he would be in trouble, 
um, so that’s made it difficult for him that he’s a different type of learner than 
the general public at Greenleaf so he’s- he struggles, but it had to be made 
smaller to him by getting him the IEP  

 
The structure of Greenleaf does not work for her son who has a learning disability which she 

expresses has been frustrating for him and has made him dislike school. Despite Greenville 

public schools having many resources in comparison to many public school districts, they are 

unable to support the learning of all students. The experiences of Greenville students are not all 

created equally, and although it is a good school district, it is not a good school district for all 

children. 

 Socially Greenville schools can also be difficult for those who do not fit the mold. Holly 

also expressed that she did not like the ways that athletics were run at Greenleaf High School:  

my son is very athletic, but he, um, the sports teams are so competitive that you 
can’t just play for fun, you have to be top top notch to make the teams it’s a lot 
of, um, and if you’re not you’re not gonna play certain sports that you might 
enjoy 
 

Holly feels as though the way athletics are run at Greenville Public Schools are not accessible 

and accepting of everyone, making her son even more frustrated with school. He does not excel 

academically like many of his peers, but he is also not accepted in athletics on the playing field. 

This creates an overall exclusion of him from the picture-perfect student that is promoted at 

Greenville Public Schools. At Greenville schools it is key to be athletic in order to fit the perfect 

student mold, be accepted socially, and have a sense of community.  

 Elizabeth is a 50-year-old white woman who also expressed frustration with the way 

sports were run, a sense that Greenleaf wasn’t good for those we specialized learning needs, and 

also said that the Greenleaf environment was not very open and accepting. She stated that her 



35 

son who has ADHD has a hard time focusing in the environment of Greenleaf High School. 

Once again Greenville schools are unable to support students with learning disabilities. She also 

discusses how Greenleaf can be difficult socially for those who do not fit the mold. About 

Greenleaf High School she says:  

So um, I feel like the sports programs are not inclusive enough of everybody, 
um, and the school in general I think, I think there's like… It’s kind of cliquey  

 

Elizabeth’s son struggles socially as well as academically at Greenville Public Schools. He does 

not fit in with the athletic crowd and often feels excluded because of this. Elizabeth’s son was 

actually bullied fairly severely at Greenleaf High School. Like Holly’s son, he does not fit the 

academic stereotype of a studious Greenville student because of his learning disability and is not 

quite good enough at a singular sport to join a team. Greenville schools are promoted as a perfect 

place where students are part of a community of kids who are motivated academically, but this is 

not the case for students like Holly and Elizabeth’s sons.  

 Kathy, a 52-year-old white woman, went as far to switch her son to a private school due 

to the issues her son was experiencing in the Greenville Public Schools. When her son started 

struggling due to the relaxed structure of the Greenville Public Schools, she decided it was best 

for him to go to a different school in order to allow him to be successful:  

I loved it and wanted to at least start that way, but when we started having 
challenges with our son, we started looking at other options and he went to 
private school  

 
Kathy loved the Greenville schools at first but quickly started to see how it did not work for her 

son who did not learn like most kids. Her daughters went through the Greenville schools for all 

of their education without issue, it was just her son, who similarly to Holly and Elizabeth’s sons, 
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learned differently and needed more structure. Kathy also expressed a concern for the lack of 

structure and what she described as “loosy goosy” administration:  

It does concern me, um, for kids that really need the structure, and that’s why 
our son didn’t go there. I just don’t feel that there’s enough structure for a kid 
that really needs it, umm, and you know a lot of boys actually in our district end 
up going to a private school if it’s feasible financially, umm, because they need 
a little more structure and they need the rules, and they need the discipline  

 
Kathy acknowledges the fact that the structure of Greenville Schools might not be the best for all 

students, especially male students, and that it is concerning, especially for families who cannot 

afford to send their children who are struggling to private schools like she was able to. All of the 

examples given about kids who did not fit the mold of Greenville schools were about boys. This 

implies that the Greenville parents believed their girls have more self discipline, and boys needed 

to have additional financial resources to invest into their education in order to succeed.  

 Although the Greenville schools are very successful, not every parent was satisfied with 

the education their child was getting, and the ones who were the most satisfied had very 

traditionally successful students who were part of dedicated sports teams, and never struggled 

with school. Those with students who did struggle in the Greenville schools looked to outside 

resources in order for their children to achieve high grades and get into good colleges and 

universities. These parents sent their children to Greenville Schools because they believed this 

would afford them the privileges of an excellent education that is often promoted. However, this 

did not end up being the case causing a great deal of resentment towards the Greenville schools 

from these parents. These students also do not follow the model of the parents who believed that 

work ethic was the only reason why a student would not succeed. These students who struggled 

at greenleaf often struggled not because they did not work hard enough, but because the model of 

Greenville schools did not fit their learning needs, and they were left behind as a result. 
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Finding 3: Use of Social Capital 

 Almost all parents of Greenville students showed use of social capital in how they knew 

they should send their children to the Greenville public schools. Many of the parents when asked 

what resources they used to decide to send their children to Greenville schools stated that they 

did not use resources but that they instead just talked to other parents to find out which schools 

were best to send their children to. Jamie talked about how she just asked around to other parents 

she knew of who had older kids than her own when deciding which schools they should send 

their oldest to:  

I think it was just sort of asking around and probably the fact that she went to 
this preschool in Greenville, a lot of the people lived around there so their kids 
were going to be going to Greenville Elementary, so that’s probably how it 
started, just talking and getting you know, talking to people who maybe had 
older kids who already went there, um, and that’s why we kinda looked for an 
apartment over by Greenville Elementary  
 

Since Jamie was able to send her daughter to a preschool in Greenville, she was able to make 

connections with other parents who had their children at Greenville Elementary. Through these 

connections she was able to learn that Greenville Elementary was a good school and that she 

should send her children there. Because of the social connections that Jamie had, she did not 

have to spend time looking at test scores and metrics to decide which schools her children 

should go to. Her family even had the economic capital to pick up and move to a house in the 

Greenville Elementary zone. Originally Jamie and her family had been living in Fairview, but 

when Jamie decided she wanted her daughter to go to Greenville schools, they moved to a 

house in Greenville close to the elementary school she wanted her children to attend. Jamie used 

her social capital combined with her economic capital to send her daughters to the schools she 
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wanted. Jamie expresses how she did not need to use outside resources to learn about the 

schools because of her social networks: 

yeah, so nothing really major that went into the decision so that was just sort of, 
you know, you start to make friends with people, and she makes friends, and this 
is where they’re going so, that’s kinda what we did 

 
Jamie was able to make her decision easily with little stress because of the connections she had, 

and the information she was able to obtain from these connections.  

 Kathy similarly expressed using friends and people she knew as a way to find out where 

to send her kids to school:  

we had a lot of neighborhood friends with older kids who couldn’t have better 
things to say about the public schools, we didn’t even look anywhere else… so it 
was word of mouth and reputation 

 
Like Jamie, Kathy had many friends who had children older than her own. She was able to use 

these friends as a resource in order to relay to her the good reputation of the Greenville Public 

Schools. Like Jamie, Kathy did not need to do extra research into rankings and test scores in 

order to decide where her children should attend school:  

resources… ummm… I didn’t- we didn’t really use any resources 
 
Kathy was able to only use social capital as a resource in order to decide where her children were 

going to attend school. As a result of the social networks she had, she did not need to use outside 

resources and extra research to determine whether Greenville schools were a good place to send 

her children she was able to decide based on reputation and word of mouth. This use of social 

capital to get important information about the schools is widespread among Greenville parents. It 

is also important to note that the Greenville parents do not consider their social capital as a 

resource in their school decisions, this may be a result of the widespread use of connections 
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when it comes to education in Greenville. What may be a scarce and valuable resource in other 

areas is bountiful in Greenville.  

 Rebecca, a 56-year-old white woman who recently moved her son from a private school 

in the area to Greenleaf High School also uses her social capital but in different ways. Rebecca 

was not living in the area when she and her wife needed to suddenly take their son out of the 

private boarding school he was attending. Rather than use social capital from friends and 

acquaintances in order to decide to send their son to Greenleaf, Rebecca used social capital from 

her own family since her sister had gone to Greenleaf. Rebecca states:  

I just know the schools so I just have a huge history with it so it just seemed like 
the logical choice  
 

Rebecca similarly did not use rankings or test scores to decide where her son should attend 

school, but simply the reputation that she knew of Greenville schools. She was able to use her 

resource of social capital and her knowledge of Greenville Public School’s reputation in order to 

know which schools nearby would be high quality enough for her son.  

 Many parents also did not know much about the rankings and test scores of Greenville 

Public Schools, however they stated they just knew that Greenville schools were good schools 

and that they had a good reputation. Rachel echoes this notion:  

We never really looked at that, (inaudible) I think that just Greenville schools in 
general are just good schools 

 
Rachel, like many other Greenville parents, has no knowledge of what the specific test scores or 

rankings of Greenville Public Schools are, however she knows that the schools are high quality. 

Rachel knows this because of her social capital and the connections she has to others. Because 

this reputation is coming from parents similar to them, they take it with great weight. Through 
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these connections Greenville parents spread and receive the notion that the Greenville Public 

schools are high quality schools.  

 Holly additionally articulated this idea that despite not looking at the test scores she does 

know that Greenville offers a high-quality education:  

I mean I know they’re very high, I don’t know the numbers or the- I didn’t dig 
into those specifics, but I know that they’re ranked very high  
 

Just like Rachel, Holly does not know specifically where the high school her children have 

attended ranks in the state, but she still has no doubt that it is ranking well and that it is a good 

school. Holly knows this from the reputation that Greenville parents have spread to each other 

about the Greenville Public Schools; all of these parents know that the schools are good without 

looking at the data themselves. Greenville parents do not need to know the test scores and 

rankings of their schools, because their social capital gives them the information that the schools 

are high quality. 

 Some parents did recognize the importance of social networks in knowing which schools 

are good. Karen moved to the Metro-Detroit area not knowing much about it or it’s schools. She 

stated that originally based on what she had seen online she wanted to send her kids to the West 

Brumfield Schools over the Greenville schools, but eventually ended up in Greenville. After 

having lived in Greenville for a while she realized that the Greenville schools were much better 

than the West Brumfield schools, and that her kids were much better off at Greenville. Karen had 

been able to talk to some parents in Greenville and notes:  

you just can’t find online and you really need to know people  
 
Karen acknowledges the fact that looking at statistics online is not enough to know where to send 

your kids; the connections you have and who you know is important in getting accurate 

information on the schools in the area.  
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 In The Rules of the Game and the Uncertain Transmission of Advantage Lareau, Adia 

Evans, and Yee explore how parents use social capital to navigate school choice and getting their 

children into the best schools possible. Similar to the parents of Greenville, the parents in this 

study use social capital to get important information on which schools are the best for their 

children to attend. In this study, Lareau, Adia Evens, and Yee discover that in order to get 

accurate information about schools and how to get into certain schools, parents had to use social 

capital and talk to parents of children already in those schools (2016). This is similar to how 

parents in Greenville had to know other parents in the area to understand the reputation of the 

schools and to understand which schools were the best to send their children to. Additionally, 

Lareau, Adia Evans, and Lee discovered that the easiest way to get a child into a desired school 

was to buy a house in its catchment area, but that this was very pricey (2016). Jamie used this 

method of attending a desired school, as did many of the other Greenville parents. Most of the 

parents interviewed expressed that they moved to Greenville specifically for the schools. These 

parents were able to use their economic capital in conjunction with their social capital in order to 

give their children the education they desired.  

 

Finding 4: “I don’t know anything about Fairview”  

 When asked what they thought about Fairview, almost all of the respondents expressed 

that they did not know anything about Fairview and that they did not know anyone there. Despite 

Fairview and Greenville bordering each other, these respondents stated they did not know 

anyone or anything about the town. When Rachel was asked how she thought Fairview and 

Greenville schools compared, she said:  

I don’t really know much about Fairview schools   
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Despite having a large knowledge base that the Greenville schools were good schools, Rachel 

said that she did not know enough about the schools just one town over to even compare them to 

Greenville Schools.  

 Similarly, Karen also expressed that she did not know much about the Fairview schools 

saying:  

I don’t know, I don’t know what’s going on in Fairview  
 

Karen had recently moved to the Greenville area and had been looking at multiple school 

districts in the Metro Detroit area. She also had extensive knowledge on Brumfield Hills and 

West Brumfield schools based on this search. It is interesting in all of her searching and 

researching of school districts and where to send her kids that she did not look at or consider the 

Fairview schools considering the location is similar to that of Greenville. Was there a reason for 

her not even considering the Fairview schools? Like Karen, many other parents also had an 

extensive knowledge of the Brumfield Hills schools, another neighboring town which was also 

majority white. They were very knowledgeable about surrounding white towns like Brumfield, 

but did not know much about Fairview schools.  

 Greenville parents tended to make a point about how little they knew about the Fairview 

schools. Some participants, like Elizabeth, seemed to overly state just how little they knew about 

the Fairview schools when asked:  

I don’t know how the Fairview schools’ rate you know, I’m not sure, how they 
are, I didn’t- I never have looked at that, so I don’t know if our schools have 
more services or not  

 
 
Elizabeth expressed that she had no knowledge of Fairview schools. It is a possibility that she 

did not want to give her opinion of the Fairview schools claiming she did not have enough 
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information instead. This lack of knowledge is surprising considering the schools are just a town 

over, and presumably in the same sports conference as Greenville schools.  

 Jamie similarly expressed a lack of knowledge about the Fairview Public Schools:  

I don’t know enough about the Fairview Public schools to really form a- an 
opinion personally. Like I don’t know anyone who’s gone through them  

 
Jamie also knew nothing about Fairview schools. This is somewhat surprising, however, since 

Jamie and her husband had actually moved to Greenville from Fairview when they were deciding 

where to send their oldest daughter to elementary school. It is interesting that in this decision to 

move Fairview schools were never even considered even though it would be easier to stay in the 

same place rather than move to an entirely different and more expensive town just for the 

Greenville schools. Jamie said though that she had never considered the Fairview schools, 

despite living in Fairview, her daughter had gone to pre-school in Greenville, and they moved to 

that district as soon as she was going to enter kindergarten.  

 The most interesting part of this lack of knowledge of Fairview is how few connections 

Greenville Residents had with Fairview residents. Almost no one that I interviewed claimed that 

they knew anyone in Fairview despite it being so close by. This divide is so extreme that it was 

difficult for me to even find anyone from Fairview to interview, and only came up with 2 

respondents from the town. When Jamie was talking about what she knew about the Fairview 

schools she said:  

Again, it’s hard to compare when I don’t know anyone… I don’t know anyone 
who’s gone through Fairview schools, so I don’t know if they offer the same 
number of AP classes  

 
Despite having lived in Fairview, and the close proximity of Fairview and Greenville, Jamie did 

not know a single person who had children who were in the Fairview Public Schools. Greenville 
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residents did not associate with those in Fairview at all even though it geographically would have 

been easy to do so.  

 Holly also knew no one who lived in Fairview, when I asked her to estimate how many 

people she knew in Fairview she said:  

 I would say 0  
 
Holly was very clear and straightforward with the fact that she truly did not know anyone in the 

neighboring town. She had never really thought about the fact that she had no interaction with 

residents from Fairview, but now that it was brought to her attention, she had realized that her 

contact with nearby Fairview was very limited. This intense divide between Fairview and 

Greenville is very telling; there is something keeping residents of Fairview and residents of 

Greenville from interacting with each other, the only question is what that something is. 

 Residents of Greenville also could not find a reason for why the divide between 

Greenville and Fairview existed. Holly said that the reason for the divide could have been 

opportunity:  

I wish there was more of an interaction with people there, but I just haven’t 
had the opportunity to meet anyone there  

 
Holly saw the divide between Greenville and Fairview as a lack of opportunity for residents of 

Greenville to meet and interact with residents of Fairview. Residents of Greenville have not 

thought much about why they do not know anyone in Fairview, so this easily could be the case. 

The divide between these two towns could, however, also be due to implicit racial prejudices that 

residents of Greenville do not pick up on, or do not feel comfortable discussing.  
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Finding 5: Things left unsaid 

 Many Greenville residents were apprehensive in talking about Fairview and would be 

very uncomfortable when asked what they thought of it, most made sure not to say anything 

negative about the town. Out of all 9 respondents from Greenville, Karen was the only one to 

give a somewhat negative of Fairview:  

I have to say we have driven through there and wondered why would people 
choose to live there?  

 
Karen did not seem uncomfortable talking negatively about what she had seen when driving 

through Fairview, expressing that it did not seem to her like a desirable place to live. She later 

goes on about her opinions of Fairview from what she knows:  

 
The homes look different, I mean not as well maintained, um, that’s really, I 
mean you can see it in the homes, just when you drive by, I’m like “oh we’ve 
now crossed over into the Fairview homes” um, they’re the same size, um, just 
not maintained the same  

 
Karen speaks of a physically apparent divide between Fairview and Greenville, where it is 

obvious when you are in Fairview rather than Greenville. Karen notices the socioeconomic 

differences between Fairview and Greenville in the appearance of homes. It is clear here that 

Karen holds some negative perceptions of Fairview. She, however, is the only respondent who 

will express any negative perceptions of Fairview.  

 Even Karen however seemed to justify her negative views of Fairview with the fact that 

she also knew nothing about it:  

again, the school, I know nothing about the schools there I just know they’re 
not doing very well which is interesting  

 
Here Karen says she knows nothing about the school while still saying she knows the schools are 

not good. Although most Greenville residents lived close by to Fairview for a long time, they did 
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not know much about the towns or the schools. Based on their demeanor when talking about 

Fairview, it is possible that these women could have implicit biases against Fairview that they 

were not comfortable expressing. These women also, however, may truly not know much about 

Fairview, the divide between the two towns is rather large.  

 One respondent named Madeline got so defensive about the fact that she knew no one in 

Fairview that she talked for nearly 20 minutes about the reasons for why she had no connections 

to the town. When asked about the divide between the two towns Madeline said: 

I do a lot of shopping in Fairview technically, um, I know it’s only 13 mile and 
Fairview but that is Fairview, I mean I tend to shop there a lot 

 

Madeline gets defensive saying that she does go shopping in Fairview despite only shopping in 

the part of Fairview that is closest to Greenville. This defensive attitude most likely would not 

have been present if there had not been some underlying negative views of Fairview, and if she 

had not been afraid of what the repercussions of expressing those opinions could be.   

 
 
Fairview Findings:  
 
Finding 1: Discrimination causes divides 

 From interviews with residents of both Greenville and Fairview it is clear that there is a 

divide between the two towns. People do not associate between Greenville and Fairview despite 

bordering each other. Residents of Greenville could not come up with a reason for why this 

divide exists. Fairview residents however pointed to discrimination as a key factor in the divide. 

Valarie, a 39-year-old black resident of Fairview suggested racial discrimination that occurs in 

Greenville keeps Fairview residents away:  
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To me I can feel the shift, and if we decide we are gonna go to downtown 
Greenville for something, um, it’s very obvious that you are no longer in 
Fairview, because you- I drive less than 5 minutes and get there and you go 
from walking into a place and seeing other people who look like you to then 
walking into a place in Greenville and there’s nobody else that looks like you, 
and you can sometimes feel that shift of their feeling like “ohh these are, you 
know, this is Fairview is coming- it's starting to creep into our areas” 

 
Valarie expresses a sense of feeling unwelcome in Greenville because of her race. She notices 

that when she goes into Greenville white residents do not seem to be very welcoming of her 

being there. She can feel the tensions of everyone around her. Although she does not experience 

overt discrimination, she can feel that she does not belong, and those in Greenville don’t want 

her there. She continues to describe the feeling she gets when in Greenville:  

The feeling that you get when you go to Greenville, I’m gonna try- it is a, it’s 
like going to Northfield and hanging out, it’s the same feeling, it is “we want 
your money, we would love for you to come and support our businesses, so I 
will make this comfortable enough for you to do this one specific thing, but not 
so comfortable that it becomes welcoming and you want to remain” that- that 
is the feeling  

 
Valarie gets the sense that those living in Greenville worry that Fairview residents will infiltrate 

into their perfect town. They will allow Fairview residents into Greenville for very specific 

reasons, but other than that they are not welcome. From Valarie’s view, Greenville residents are 

not welcoming of Fairview residents when they do come to Greenville, and as a result those in 

Fairview may avoid going to Greenville and interacting with the people who live there.  

 Socioeconomic discrimination could be an additional reason for the lack of interaction 

between Fairview and Greenville. Jordan, a black male resident of Fairview, said that differing 

“socioeconomic backgrounds'' between Greenville and Fairview could have been the reason for 

the lack of the associations between the two towns. The differing socioeconomic backgrounds 

could be seen in Karen’s description of Fairview. It is possible that class and race discrimination 
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in Greenville is the reason for the lack of interaction between the two towns. Fairview residents 

may not want to interact with those in Greenville out of fear of prejudice.  

 Although it is important to keep the interpretations and views of residents from both 

Greenville and Fairview in mind, it is important to understand that the residents of Fairview may 

be able to see things that the residents of Greenville cannot due to their racial background. 

Patricia Hill Collins discusses the idea of being an “outsider within”, and how this identity 

allows black people, specifically black women, to pick up on things that white people cannot 

(1986). Although residents of Greenville do not outwardly express any racist or prejudiced 

attitudes in their interviews, it is fair to assume that when residents of Fairview go to Greenville, 

they can pick up on these attitudes like Valarie expressed because of their outsider within status. 

Because of this residents of Greenville may not see the divide as being a race issue, while 

Fairview residents do.  

 

Finding 2: Fairview Parents know more about test scores and rankings and use less social 

capital 

 In comparison with Greenville parents, Fairview parents used social capital less as a 

resource in deciding where children should go to school and used other resources much more. 

Because parents lacked social capital when it came to knowledge about the schools, they were 

forced to use metrics like test scores and rankings in order to decide whether to send their 

children to Fairview schools or not. When Greenville parents were asked what resources they 

used in deciding where to send their kids to school, the common response was that they did not 

use resources, they just talked to people they knew who had kids in the public schools. Fairview 

parents on the other hand, did not talk to other parents, and used resources such as test scores, 
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college entry rates, and graduation rates to decide where to send their kids. Valarie listed a 

number of resources that she used:  

County schools has the great metrics about test scores, which eh, grain of salt, 
but it helped to see readiness levels, um, I went to the actual Fairview 
administrative building and, um, and talked to them, went to the school and 
talked to the principal  

 
Valarie goes as far as going to a Fairview Schools administrative building and talking to a 

principal in order to decide where to send her son to school. She looked at test scores and other 

metrics in order to assess the Fairview schools. This shows a much more involved research 

process in school decisions than any of the Greenville parents showed.  

 Jordan additionally showed a more intense research process than any of the Greenville 

parents in deciding where to send his son to school:  

The number one resource was the past SAT scores and the graduation rate, 
and the college entry rate 

 
Similar to Valarie, Jordan looked at numerical metrics in order to decide which school his son 

should go to. He also had no discussion of talking to other parents with children of similar ages 

to decide where his son should go. Greenville parents almost exclusively relied on social capital, 

and in some cases economic capital, in order to decide where their children should be attending 

school. On the other hand, Fairview parents almost exclusively relied on resources that did not 

include social networks. I would predict that if more interviews were conducted, this finding 

would continue, and that overall, less social capital is utilized in Fairview in comparison to 

Greenville. This could be because the social networks and capital they participate in are not 

useful for information on the school’s; Fairview residents may not know enough people with 

information on the schools for it to be valuable. 
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When asked about test scores and rankings Fairview parents seemed to know much more 

than their Greenville counterparts. Valarie for example talked extensively about Fairview Public 

School’s rankings, and the rankings of her son’s school College Prep Academy:  

College Prep actually ranks highest among the categories when it comes to the 
value of the education, graduation rate, those who go to college, they are 
comparative to, you know, what they would consider the other school districts 
that have been notoriously known to be really good ones 

 
Unlike parents in Greenville, Valarie had a strong grasp on how Fairview schools, and 

specifically her son’s school, ranked within the state. She was even able to compare the rankings 

of College Prep Academy to the rankings of schools like Greenville. Valarie also showed a large 

amount of knowledge on the test scores at her sons’ school:  

At the PTA meetings after they give the state mandated test, they- the principal 
and the assistant principal come and they report back out where our students 
are scoring, where they fall in ranking, they do the whole PowerPoint 
presentation, and they are fairly similarly situated, usually math for whatever 
reason is the one where they don’t see as great of the gain, when it comes to 
the- especially the state rankings and then they’ll give their plan of action  

 
Valarie has a vast amount of knowledge about both the test scores and the rankings at her son's 

school. Some might interpret this as her valuing these aspects a great amount, however, she said 

that test scores and rankings did not really matter to her. Valarie is very informed on the test 

scores and rankings of her son’s school despite not thinking they matter all that much. This could 

be a result of the fact that she is an engaged parent, she goes to many PTA meetings and is 

involved at her son’s school, however Jordan, who seemed less involved, had a similar 

experience of having a large amount of knowledge on the stats of the Fairview Schools. When 

asked what he knows about the test scores and rankings of Fairview he said:  

A decent amount, my wife would know everything - Jordan 
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Jordan was much less involved in his son's school than Valarie, but he still knew about the 

rankings and test scores, his wife especially.  Rather than assuming that test scores and rankings 

matter more to the residents of Fairview, the residents of Fairview must rely more on knowledge 

of test scores and rankings since there is less use of social capital and the reputation of Fairview 

schools is not very good. In comparison to the Greenville parents who knew Greenville had good 

schools through their social capital and the reputation of the schools, parents in Fairview must 

use more resources and do more research on the schools in order to decide whether they are good 

enough for their children or not. In order to know whether Fairview schools were right for their 

kids, parents had to know about test scores and rankings since the reputation of Fairview was not 

great, and they did not utilize social connections and ties to learn about the schools.  

 

Finding 3: Fairview Schools Have a Bad Reputation 

 Fairview schools have gotten a bad, somewhat undeserved, reputation. College Prep 

Academy is a very high achieving high school, but most people in the surrounding areas are 

unaware of this. The other high school offered in Fairview, Fairview High School, is less 

desirable. Some Fairview parents believe College Prep Academy can offer a better education 

than Greenville schools as Jordan notes:  

I think they get a higher level of education than at Greenville Schools, that’s 
what the test scores tell us 

 
College Prep Academy, like the Greenville schools, offers a high achieving education that 

focuses on college preparation. Jordan even believes that it is better than the Greenville schools. 

However, it is important to remember that College Prep Academy is a magnet type school that 

draws those who test the best in the district. Because of this College Prep could be pulling the 

most privileged and resourced students of Fairview. It is however important to question why it is 
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that Fairview schools get such a bad reputation, while Greenville schools get such a good one? 

Racism could be the answer. Valarie argues that the bad reputation of Fairview schools is 

because they are majority black: 

I believe the perception of it is what it is because it is a school district that is 
largely black, but it is actually a very good education that you can get in this 
district  

 
Valarie can see all the positive qualities that Fairview schools offer; however, she can also see 

the way that the school district is negatively perceived. The explanation Valarie offers for this 

negative perception is that people believe that the schools cannot be successful since they are 

majority black. Based on the discrimination that Fairview residents face when they simply go 

into Greenville, negative stereotypes from Greenville residents are a reasonable explanation for 

why the Fairview schools are perceived so negatively. However, it is also important to keep in 

mind that the high school her son does not attend, Fairview High School, is much lower 

achieving than the school that her son attends.  

 

Finding 4: Not all Fairview schools are created equal 

 Fairview Public Schools offer two high school options, Fairview High School, and 

College Prep Academy, a school focused at preparing students for college. In order for students 

to attend College Prep Academy they have to pass an admittance test, possibly resulting in 

College Prep pulling the most privileged of students in Fairview. Additionally, College Prep 

Academy and Fairview High are not treated equally. Fairview Public Schools pumps more effort 

and money into College Prep Academy then Fairview High, resulting in a high achieving school, 

and a low achieving school. Commenting on the differences between Fairview High and College 

Prep Academy Valarie says:  
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My pet peeve with Fairview Public Schools is that they treat their two schools 
differently when they shouldn’t, it’s not necessary, they can have that 
specialized programming, but there are other ways where I'm thinking “eh 
you- really- it’s not equitable”. So within that I think there’s a larger 
difference between like Greenville Schools and the Fairview High School, you 
will wholly see that, like visually you can- you’ll even see the differences  

 
Valarie accounts how different the two schools are treated, and how it is unfair that College Prep 

Academy gets more resources than Fairview High. According to Valarie, College Prep is even 

physically nicer than Fairview High. Valarie is even saying this as a parent of a College Prep 

student showing just how vast the inequities are between the two schools. The Fairview district is 

pulling the brightest and probably most privileged students in Fairview to attend College Prep 

Academy. They then pump resources into College Prep Academy and do not give Fairview High 

School the same attention or funding. The combination of these two aspects creates two vastly 

different high schools within the same town. The same education is not offered at Fairview High 

and College Prep Academy.  

 This difference in the quality of the two Fairview High Schools could be the explanation 

for the bad reputation that Fairview schools get. Although College Prep Academy is a very high 

achieving school, Fairview High School is not, and those in Greenville may be more familiar 

with Fairview High. This would result in Greenville parents assuming that it is impossible to get 

a quality education in the Fairview Public Schools fueling their stereotypes.  

 

A Cross Analysis of Fairview and Greenville:  

Inequality Within the Schools 

 Both Greenville and Fairview had instances of inequalities within their schools, not all 

kids within both the Fairview and Greenville districts were getting the same education. In both 
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Greenville and Fairview students who did not fit a certain mold of a high achieving student 

struggled. In Greenville, students who had learning disabilities often had a hard time focusing 

with the lax structure of Greenville schools, specifically in high school, and either needed to use 

outside resources such as tutors, an IEP, or moving to private schools altogether. Similarly, those 

in Fairview who did not test well and were not in the top portion of those in the district were not 

able to go to College Prep Academy, the high achieving high school in the district. Instead they 

had to go to Fairview High, which had fewer resources and a less rigorous curriculum than 

College Prep did. Although the main focus of this study was to look into inequalities between 

Fairview and Greenville, it is interesting to consider the inequalities within the districts as well. 

Even within these towns, not all students are receiving an equal education.  

 

Reasons for Segregation 

 Fairview residents and Greenville residents had differing understandings for why there 

was such a divide between the two towns. Those living in Greenville had a hard time pinpointing 

what it was that created the divide between Fairview and Greenville, while for the most part 

being able to acknowledge that the divide was there. Some residents suggested that there may not 

have been much opportunity to interact with those living in Fairview. Fairview residents on the 

other hand pointed to implicit biases coming from Greenville residents. For those living in 

Fairview, the divide was a result of negative interactions and experiences based on race and class 

that they had when interacting with those in Greenville. This racism was not explicit; however, it 

is unclear whether Greenville residents were conscious of the biases that occurred. 
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Social Capital 

 There was a vast difference in the way that those living in Greenville and those living in 

Fairview utilized social capital, especially when it came to information on schools. Greenville 

parents relied on social capital as their main resource when deciding where their children should 

attend school. Parents would often simply ask other parents what they thought of the local 

schools, and make their decisions based on the reputations that were relayed to them by other 

parents of similar status to them. Fairview parents on the other hand did not use social capital in 

this way to learn about the schools. Parents in Fairview had a much larger knowledge base of 

metrics such as test scores and matriculation rates in order to decide whether the schools they 

were sending their children to were good schools. Compared to the Greenville parents who 

almost never could name the exact rankings of their schools, Fairview parents had a much 

greater amount of knowledge on these metrics.  

 

 

 

Chapter 5: Conclusion 

 Not only is there residential segregation between Greenville and Fairview, there is also 

social segregation keeping residents of Greenville and Fairview from associating with each other 

despite their close proximity. Residents of Greenville knew almost no one in Fairview, and the 

same could be said for Fairview residents. The divide between the two towns is not just 

residential, it is social as well. This split is likely caused by implicit racial biases of Greenville 

residents towards Fairview residents. These biases are so hidden that Greenville residents do not 

pick up on them, and only become apparent when black Fairview residents venture into 
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Greenville. Although these biases are slight, they are enough to keep Fairview residents from 

wanting to go to Greenville or socialize with those who live there. It is key that those living in 

Greenville do not notice that these prejudices exist and affect the residents of Fairview; unless 

Greenville residents are conscious of their own biases, the divide between Greenville and 

Fairview will continue. Segregation between the two towns is maintained by this inherent bias 

that many Greenville residents hold. Although residents of Greenville and Fairview could 

interact, separation is perpetuated by small prejudices, rather than explicit racism. Because of the 

ways that biases and prejudices maintain these unequal structures, being middle class is not 

enough for black residents of Fairview to integrate into privileged white towns such as 

Greenville.  

 Although the structures of racial prejudice and history of racial segregation in education 

and in neighborhoods created this segregation to begin with, it is the actions of individuals that 

maintain these inequalities. No singular action of prejudice from a resident of Greenville is going 

to maintain this structure, but collectively, when these individuals bring together all of their 

small actions, it works to maintain the structure of segregation, by keeping residents of Fairview 

from wanting to interact with those in Greenville, and keeping Greenville residents content with 

their lack of interaction with those in Fairview. I believe that this can be said for other areas in 

Metro-Detroit, and most likely around the country.  

 Based on the small number of respondents from Fairview it is difficult to conclude 

whether this segregation is based on choice or structures. If this project were to continue, I 

believe that I would find more Fairview residents discussing the negative feelings they got from 

Greenville residents, and that being a reason for why they did not want to live there just like 

Valarie. I believe that an interplay of choice and structures creates this residential segregation. 
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 In terms of education, there are inequities occurring within both the Greenville and 

Fairview districts. Within the Greenville schools, not every type of kid gets the support they need 

to be successful. Although the district is high achieving, only kids who fit into a certain mold are 

successful. Those with learning disabilities or those who need more structure have a hard time 

achieving in the Greenville public schools. This leads to a large number of boys in the district 

needing outside support, IEP’s, or to move to private schools where they can have more 

structure. Because of this it is more important for boys in the district to come from families with 

resources than for girls. 

 In Fairview the two high schools’ students can attend are not created equal. College Prep 

Academy pulls the brightest and most privileged students from the Fairview district into a school 

that aims to prepare students for college. College Prep Academy not only gets the best students 

of Fairview, but also gets the most funding and special treatment from the Fairview school 

district. This creates vast educational inequities within the district. If a student has the resources 

and the ability to test into College Prep Academy, they can get an education similar to the quality 

of education that Greenville students get. However, if students are unable to test into College 

Prep Academy, they will get a much lower quality education than those in Greenville public 

schools.  

 Overall, the residential segregation between Fairview and Greenville does create 

educational inequities. Although the Greenville schools are not perfect for every kid, they are 

more likely to provide a quality education that prepares students for college than the Fairview 

schools. The only way to get that level of education in Fairview is by having the ability to test 

into College Prep Academy.  
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